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KINDBEGAETEN. 


INTEODUCTION. 

A proper word for a new object is of great advantage iu 
explaining it. A'^dergarten is a German word, familiar tc 
the eye, if not also to the ear, of almost every educationist, 
not only in Europe, but in the world, except Chiifa. America 
is full of it, lithough an “octogenarian'* gentleman of Vir- 
ginia enquires of Miss Peabody whether the first syllaMp is 
pronounced like^the English “Kni,” or with a short ?. fee 
would evidently prefer the former, for he almost exclaims 
like Simeon : “ Lord, now lettest thou thy servant depart in 
peace, for mine eyes have seen thy salvation ''—namely, in 
little children being treated in the KW, loving spirit of 
Christ who said: “Safer little children to come to me, and 
forbid them not : for of spch is the kingdom of God." 
kVhbel, the fouflder of the Kindergarten, said; “Come, let os 
live mth our children ” ! * This was addressed to those forget- 

• — 

* " Komiut, lAfot luu uDsem fiLinden lebtn!" Tlu datlre hare doM not 
merelj mean to or/^r our chJldreo, It moui vUk Uinn. What pamit< ara 
Uierv who do not live for thdr chUdrsn by trylnf to loivi Uiain propsrty, anjl, 
df poMlble, t name I Thid b not enough ; and It b uial^«i, or worae, M t^ 
parenb ouoot to tbem wnneUiiiig bettor— a fio6b cAoroetor. 
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ful mothers who leave their childrei 
hired domestics, or to themselves, tc 
pany of cats and dogs, &c. Kindis 
in the Kindergarten, and every prv.^per Kindergarten offers a 
TQal garden to the children ; bat Kindergarten^ or Infant 
Oarden^ is a fanciful term. It means, above alk .^Wngs, a 
perfect nursery. Now, what brings a nui’sery near to perfec- 
tion ? A lovdng mother, or a substitute equal to her in love 
and devotion to the welfare of the children ; then, of course, 
healthy and happy children. These, and not the four walls, 
make the nursery. But what renders children happy ? Pro- 
per playthings and proper companions : not dogs and cats, and 
ignorant, selfish, uneducated females, but ot^er children of 
their own age, that is, from the third to the seventh year, rTiil 
under the guidance of an educated, ?oriny^!emale. A garden 
beside such a nursery will certainly mate it more complete, 
more liker“ a paradise of ehildhoodP — But where there is a 
nursery-room in a family, custom has still in most cases 
banished it into the garret, at least as far ou^ of hearing and 
sight as possible. 

The proper name for Kindergarten is Play-School, P4r^ 
more than fifty years Infant Schools have existed in Scotland 
and England, and similar institutions were soon after estab- 
lished in other, chiefly Protestant, countries. To Scotland 
belongs the accidental merit of the first attempt of founding 
a ^'social regeneration'' on Infant Education. And to the 
Pope, and the Popish or Jesuitical clergy, belongs the well- ' 
deserved credit” of having condemned and cursed this 
attempt, and of having impeded it, openly and secretly, in 
every possible way. Wilderspin, in establishing and direct- 
ing Infant Schools in England, followed the same principle 
which pervades the Kindergarten, and which Owen, tie 
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Welahman, thija expressed: “ TKq healthy development^ and 
happiness oj man^ depend on a harmonious cultivation of his 
physical^ morale and intellectual powers during the time of 
infancy and childhood^ and a subsequent systematical exercise 
of them” There ia, however, a difference between the German 
Kinder^«,rtena and the English Infant Schools : these latter 
are schools in which children are to learn in a playful manner, 
whilst in the Kindergarten there ia to be no learning, except 
learning to play. Wilderspin snya, in his ‘ Jyifant System ^ : — 
“The system now recommended ia expressly for infants^ 
adapted to them just as they are, and wholly designed to 
repress what is evil, and to cherish what ia good. A ccordingly, 
the utmost a|itention is given to the cheerfulness and happi- 
ness of those on whom it acta. Instruction (!!!) in reading, 
arithmetic, geometry, and various other things, ia made 
exceedingly amusing ; . . so that the child, wliile literally 

at play, is acquiring a large amount of valuable Imowledge.’' 
Now reading, arithmetic, and geometry are, on principle, 
excluded from the Kindergarten, unless the counting of a 
few bricks, sticka^and of the five fingers, be called arithmetic; 
and distinguishing right from left, above from below, half an 
orange or half a cube from a whole, be called geometry. 
Another difference is this, that infant schools” are for the 
children of indigent and poor parents; and, consequently, large 
numbers of children are assembled in one school and hall, and 
their ;^ea are not restricted to that period in which children 
are fit only for jjaying, and not yet for learning, that ia, the 
period comprising the third, fourth and fifth year, or the 
fourth, fifyi, and sixth, according to individual differences. 
As a rule, no child ought to be taught^ or he made to learn^ 
before the seventh year. It can be done, — and so children can 
^e made to drink bftindy, or to have evening partied. The 
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Kindergarten, moreover, is for all class easof society, and if any 
class of families is adapted for it, and in want of it, it is the 
rich. Who least want it are the middle classes, or those 
families in which the mothers have time tu live with their 
cAT7cfre7i,” and yet not means or inducements enough to 
indulge in the frivolities of high life, and leave^the^fc^^jyl^en 
to hired persons in order to engraft vulgarity on gentility. 
Bu,t also for tlie middle classes the Kindergarten is a bless- 
ing. The better educated and more intelligent the mother is, 
the more readily will she perceive the necessity of moral and 
intellectual assistance, and of suitable companions, just for 
those of her children for whom the Kindergarten has been 
devised. ^ 

As in many cases, so in this — the word infant^ used in a 
vague sense, has produced mischief, and probably many a hall 
in which an infant school flourished at one time has been 
emptied by its title.* It is not only in high places that 
undue titles check the progress of human culture. An infant, 
properly speaking, is a child that cannot speak. An “ infant” 
in Spain had nothing to say. Now, for children that cannot 
properly speak yet, the Kindergarten system has also pro- 
vided, and most admirably; but not yet the Kindergarten. 
A good intelligent mother who will study Frobehs sugges- 
tions, and improve them by her sweet and loving application, 
will not be unwilling to contribute her share for the erection 
of a monument to that benefactor of society. Buf Frobel 

C' 

* ThcFB was a pretty building in Inverness, erected far an infant achoDl. On 
Inquiry in 1B63 I waa informed that at one time it had swarmed with happy 
little children ; that it was now used by an old woman for a kind of millinery 
business. A |bw years after it was converted into the office of an engineer. 
Such cases show what merit Scotland may claim for Infant education. Tliou- 
sands of little children ^ow up in it like little s^vag'ss; many streets of the 
beautiful capital Bwarm with such little human animals. 
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will Dot allow Uk mother to give up her child to the K^inder- 
garten before the child haa passed the stage of iufaiicy— at the 
end of its third year. By that time the imagination has 
become so active that the child takes to fanciful play, whilst 
before that time play was an experimenting with the use of 
its of iense and motion, with its powers of action and 

observation. With the end of the sixth year thinking comes 
out m the shape of comparison and classification; and from 
that age reading, writing, and form-drawing, and the dis- 
tinctions of form, magnitude, and number, may be taught 
without the danger of injuring the child’s brain for the rest 
of its life. 

^ Such precautions have not been taken in the infLint schools 
still existing, and dating from the activity of Owen and 
Wildeispin. Th# following remarks on one of them are 
instructive, and confirm the principles of the Kindergarten 
system. An active School Board has begun to convert an 
English Infant School into a Kindergarten. This revolution 
goes on slowly, but surely. The new governess writes ; — 
“Only last Friday (August, 1874) I received Erdbers first 
gift. The new hall is but imperfectly fitted up yet. The 
childreu are mucli neglected, aud many of them little savages. 
They are not accustomed to be treated with sympathy, or to 
feel themselves objects of interest. The governesses (what 
should be their proper title 1) only care for getting over the 
time f0r which they are hired. The poor little ones have for 
the greater tim^o sit with folded arms; fora change, broken 
slates and stumps of slate pencils are given them for writing ; 
when this la done, the dirty slates are wiped with their dirtier 
dresses. They sing some little songs, but how 1 Without any 
melody, each trying to excel by screaming. Packed up in 
gallerieB, it is not surprising that children, some oiily two 



feara old, others above seveu, should try to relieve their dire 
captivity with nau^dity tricks. They were accustomed to 
come dirty to school. There is no supply of water yet ; but 
every morning and afternoon I make them show me their 
hands, and express my satisfaction bo those with clg^in ones. 
How plensed they are themselves at this change,' can b?‘3Chu 
in their eyes sparkling with joy when they can show clean 
what was always so dirty. I should like to have them without 
interruption till four o’clock ; at present they leave for their 
meal, and are left to themselves in the streeLs for an hour 
and a half, from whence many return wild and unmanageable. 
They might bring a piece of bread and butter with them, 
and receive here some soup.”— Such is probably the state of 
many an infant school in England, and o| the few in Scot- 
land. Only a partial apjilicatiou of the Kindergarten system 
produces a wonderful change. Two large Kindergartens in 
Manchester'' are too much crowded with children of the sort 
above described, some of them below, and swne above the 
proper age, to give tlie system a fair chance ; yet, in visit- 
ing them, I perceived not one naughty child among about eighty 
in each. More than one hundred belonged to each institution. 
All seemed ha])py, most of them iutelligeut ; their plays were 
animated, though wonderfully regular ; their singing melo- 
dious and pleasing. The love and veneration expressed to 
their governesses, particularly to a German one, was truly 
touching. I could but too well believe that frequenUy ladies 
and geutlemeu who know a little of the poor 4ieglected chil- 
dren of the streets, are frequently moved to tears, when they 
observe for the first time the happiness and geUtlenhss of this 
class of children in a Kindergarten. 

It is an irretrievable loss to a child not to have passed 
tliTough something like a Kindergarten — that is, to have 
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eujoyed wisely-^ided play with equal compamona, but to be 
kept under strict nursery treatment till the age for school. 
A similar loss will be exjoerienced by the child, if with the 
seventh year it is not brought under a serious course of teach- 
ing, but is allowed to go on with Kindergarten plays, or to 
run Tiiicl the end of the sixth year a child will have 
learned to play in the Kindergarten ; it must now learn to 
learn. Play, of course, must go on, out of the lessons ; but it 
must gradually assume the graver character of games for 
winning, for beating opponents, and of work for juvenile 
purposes, such as manufacturing the implements for games, 
and the instruments for experiments. Learning is acquiring 
jiccomplishmetts— intellectual, moral, physical — by willing 
repetition; placing is an involuntary exercise of the same 
intellectual, moraf, and physical powers, but without such a 
purpose, and therefore without a voluntary repetition. Chil- 
dren will involuntarily learn to play by playing ,*the repeti- 
tion comes of itself every day, under the skilful guidance of 
the mother or governess. 

But can a Kindergarten be properly called a school at all, 
even when the term “ play” is added, to indicate that learning 
is excluded ? Besides the szkool^ there is but one other insti- 
tution for the express purpose of education, the home of a 
family. The Chureh avowedly offers no home in this world. 
When the doors of churches are opened every day, it is not 
for teSch^Qg, not for learning, but for praying, for repenting, 
for regretting the sad conseguences of a neglected or ill-directed 
education. Does the State educate ? The police seize, judges 
condemn • prisons and executioners punish ; soldiers kill, 
and in times of inactivity demoralise. There is no education 
^without home and school. Home alone can do a great deal 
in combining, preserving, and transmitting human 'culture. 
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But a horns ia itaelf one of the finest, if not tlie highest pro- 
duct of culture. In nature there ia no home ; only in the 
height of the spirit and in the depth of our mind we may feel 
at home. But the house enclosing ‘family life, protecting a 
domestic family circle — thia ia a real home, a temple of human 
culture, in which the mind displays all that ia good, bfiautiful, 
and true in human nature. But no domestic circle, however 
perfect— no family life, however beautiful— can satisfy all the 
wants of education, can combine and unite all the conditions 
necessary for the education of all its members who require 
personal culture. And on personal culture alone depends the 
progress of human culture towards human perfection. Num- 
bers ensure no progress. Millions combined ca.-not move a 
step neai’er to perfection, than one wiser than all can. On 
the other hand, more of human history is concentrated in this 
o?ie iupmor persoUj than in all the inferior millions ; and 
more of human history has contributed to produce the one 
superior mind, than what has produced the mi|lions of ordi- 
nary stamp. History acts on individuals through language, 
through books, through monuments, which^would lose the 
best of their joower without schools. “ Division of labour,’’ — 
meaning by labour human activity for the advance and sup- 
port of human culture, — is aa necessary for producing, as for 
teaching or communicating culture. In the home of a family 
the action of all culture on the child is at first united in the 
mother j what history ia actually in her, acts on the fhild 
through her. Gradually history must find ot^er ch/nnels to 
the growing mind ; a division of labour becomes necessary ; 
and if its arrangements pass the boundary of home,uhey can 
be settled only in a school. A good school is the evolved pro- 
duct of good homes. 

Piay-^thQolj therefore, is the proper English term for the 
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GermaD word K^jnde/garteii. An ivfant school” could only 
be the nursery, which is no school, but an essential part of 
home ; and the only legitimate teacher in it would be the 
mother^ who is no teacher, but a nurse. If she has not the 
necessary culture to nurse her own child, mentally as well as 
bodily, she should not be a mother — she wants the necessary 
certificate of her consciei-ce. If the father of lier child cannot 
give her the time for being a mother to her baby, he should 
not have married j he likewise was without the necessary 
certificate of his conscience. 

There was a time when civil magistrates thought it neces- 
sary to support the conscience of people anxious to marry, by 
not only making them feel the responsibility of founding a 
family, but by obliging them to certify the possession of the 
means for satisfying the demands of that responsibility. And 
society has a right to such a limitation of personal liberty. 
There will perhaps be a time when marriage will legally be 
next to impossijjle, unless the couple have been sufficiently 
educated to educate their children in their turn, atid not 
merely to be able t^o present society with little human animals. 
A child born in wedlock belongs to society, wdiicli it is 
destined to help to continue, whether it is baptised or not. 
Baptism declares it a member of the kingdom of God, for 
which we Christians pray daily ; how can a baptised child be 
considered private property of the parents ? But if the parents 
are not^ Christiana 1 Then they are Europeans ; or, thanks to 
Europe, ttley eiyoy the rights of human beings, who are 
human only through and in human society. We Europeans 
refuse equ^ clayna to illegitimate children, whereaa, injustic^^ 
the parents of such children ought to be deprived of their 
claims on society, or at least shortened in their social rights, 
hi favour of their ihnocent though illegitimate offspring. 
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Society aecured to them their name, thfeir property, their 
personal liberty, as far as compatible with that of others ; but 
also an illegitimate child is an acknowledged member of 
society, else society would allow infanticide in case of illegiti- 
macy. And every illegitimate child is grievously offended and 
injured by jts parents : therefore let the parents rtone for the 
injury, not the innocent child ! 

Up to the end of the third year a child must be educated 
at home ; the school can only in so far interfere in its favour, 
as it ought to have educated every mother sufficieutly for the 
necessary duties of a human mother. And why should the 
school not also continue to assist and guide the inexperienced 
mother by means of instruction comiiumicatetl in lectures,, 
and by advice to be derived from well arranged discussion ] 
Such help the church does not give, the Catholic clergy cah- 
not give, having renounced all experience in family life : also 
the Minister of Public Instruction, and all his subordinate 
School-Inspectors, have other things to do thaji to help young 
mothers in managing their babies. Birds rear up theij- young 
ones by instinct, though now and then one of the latter 
tumbles out of the nest. Human mothers must have mure 
than natural instinct, which civilisation is apt to render 
unnatural : they must have ment;il culture, they must be 
educated for tbeir maternal profession. If a mother cannot 
be a human mother, why, then she can only be a brute, and 
must be treated as what she is : she loses her rigj^t fio her 
offspring, and society must delegate it to proper persons. In 
the third, or with the fourth year, a child, to become a useful 
member of society — and not a hindrance, a pltgue,«a curse — 
demands a treatment in which the best of mothers requires 
assistance. To poor and ignorant mothers this assistance has 
boeu offered by infant schools, private persons or private 
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associations vol^uitiVily assuming tlie duties neglected by 
society in its present state of organisation. It is the duly of 
organised society to provide for its own moral welfare by 
institutions for all educational wants. The Kindergarten, so 
far as its educational principles, arrangements, and appli- 
ances go, offajs to mothers of all classes, ranks, and stations, 
the necessary help in domestic or home education. For all 
those who can afi'ord it, the Kindergarten is but an extension 
of home, training by means of a combination of neighbouring 
families in friendly intercourse. For the children of the poui 
it is a new and better home, for the greater part of the day, 
than the poor dwelling-place of their parents. For the rest, 
.indeed for all families, it is the hrst link connecting scliool 
and home, partaking of the love of home and the order of 
school, and excluding the casual interruptions of domestic 
life, and the commanding discipline of school, as well as every 
school work. ” 

All the acti\4ty in the Kindergarten is play ; the children 
in it are to learn to play by playing, by being supplied with 
all the best material for childish play — such play as is seen 
about country cottages, in the streets of towns, on greens, in 
gardens, in fields — indeed in many places, except in well- 
regulated nurseries, out of mammas’ sight and hearing. But 
it is far more difficult to supply children with the right 
material for their childish play, than to provide them with the 
proper f o<yI. What the country offers in abundance, the town 
cannot give ; and town life can supply what the country lacks. 
As important as proper playthings are suitable playfellows ; 
the diffidJties'^to supply them are mostly insurmountable 
without the Kindergarten. By far the greatest advantage 
(Which every Kinde^arten offers, consists in suitable com- 
panions, in merry little children, all wishing, and happy to 
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play. But such companions would be vrorsc than useless 
without a well-educated, sensible lady, willing and happy to 
play with her adopted little family ; not little in number, for 
a score, even a dozen children, are a‘ pretty large family for 
one mother-^here represented by the “ aunt.” 

In German Kindergartens the little ones call^beir gover- 
ness auntj which is perhaps the best name for a play-school 
governess. Both terms are short, which is a great advantage 
in a busy country like England, and both are intelligible. In 
many a family there is an unmarried aunt, who can do nothing 
better than render the children happy. 

Now let play-schools be considered in their various aspects. 


1.— PKAtlTICAL ASPECT OF PLAY-SCHOOLS. 

• 

Are play-schools necessary 1 Will they be of any use 1 
Utility is the first consideration. They ase useful to the 
childreu as children, which is shown as clear as day by every 
Kindergarten. They are useful to poor parents, to busy 
parents, to ignorant parents. Ignorance in matters of educa- 
tion may be found as dark as night, from the lowest to the 
highest classes. The benighted parents, of course, don’t see 
the night. Play-schools in towns will, besides, be use&il to 
all the inhabitants of certain streets, to passet^ers, and to all 
sorts of conveyances. Ever now and then a child that ought 
to be in a play-school is run over in the sti^t, cf injured 
some other way. They will also be useful to the sensitive, 
thoughtful philanthropist, relieving him of the painful sight 
of dirty children screaming instead of singing, roUing in the 
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mild or dust instead of dancing ; striking, biting, hitting, 
spitting, fighting, instead of playing ; torturing animals, 
instead of carefully treating, admiring, and loving them ; 
playing with fragmentl of bottles and dishes, with dirty 
pieces of wood, and disgusting bones, instead of bricks, 
coloured tablets, sticks, and peas; with dead rats and mice, 
and with fish-tails, instead of flowers; making cakes of the 
black mud in the gutters, instead of modelling with wax or 
clay ; tearing dirty papers, and washing dirty rags in puddles, 
instead of folding, plaiting, weaving, &c. ; speaking abomin- 
able words in an abominable dialect, instead of inheriting the 
blessings of a pure, correct language, which alone would bring 
a living sprihg of culture into their minds, and wash away 
ailimality. Such thoughts are sufficient to turn a philan- 
thropist into a misanthropist, seeing that this sort of animal 
life through which humanity struggles everywhere, and 
mbstly in vain, is not the children's fault ; and lAowing how 
a little easy arrangement with the helpless parents and with 
some better families could change the pitiful condition of these 
children into a. children’s paradise. Such children find bits 
of chalk, or of charcoal, or some colouring substance, and at 
once they set about to cover walls, steps, and pavement, with 
their hieroglyphics, to the annoyance of servants who have to 
wash them away. All the fine arts want to come out, but only 
the dirty ones succeed to satisfaction. Decency, propriety, 
and jleanliness disappear in the company of such neglected 
children? Lar^e sums are expended on the beauty of towns, 
hut those spots of moral disease arising from neglected educa- 
tion dis^gure- them, as cancer a pretty face. Would the 
disappearance of vice and pauperism not be useful too, to say 
the least 1 Play-schools cure the evil at the root. 

To the poor, play-schools are useful ; but are they’ not use- 
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less, if not a trouble, to the rich? Asforth^pa^enta, they ought 
to be able to judge for themselves, whether they prefer to leave 
their children to hired vulgarity, nr have them under the care 
of one, their equal in culture, theh' inferior in riches, their 
superior in the art of education. But the children of the rich 
have such beautiful toys, Buch cost’y dolls, living pets to 
plague, and real ponies to ride on !— Why should then Ijb taken 
to play-schools ? Well, the toys are costly, but still they are 
broken; and then comes thejdeasant scolding of the niir^ or 
nursery governess, who is answerable, and must not suffer 
such “naughtiness.” But these children are so clean, so well 
dressed, so well trained ! So they are, and it is the worse for 
them if they dirty their hands with coal, ohalkjipaint, or clay, 
or their dresses with sand, ground, or mud ; if on a walk 
nm or tumble about, and tear any precious article of their 
stiff and costly apparel. Cliildren of the Kindergarten age are 
rarely happy in rich families. They have not enough tofdo, 
and not the right thing to do, and therefore they are iiaugHty, 
intellectually suppressed, and at the same time impertinent 
and overl^ring. Of all prejudices, the ijnmodenite value 
attached to style and finery, family pride of names and titles, 
pride of riches, of rank, contempt of lower nr poorer classes, 
national antijiatliies,— these will tike possession of children's 
minds at an early age. Tliey are generally fostered by 
domestics ; for it requires little mental culture to know what 
advantages may be gained by such easy flatteiy. Jn the 
Kindergarten the young minds are allowe^ to indulge /in 
nobler aspirations, in the desire to become instead of the satis- 
faction to be. To be a prince, a nobleman’s aom may be a 
pleasant feeling even to little children, but only the desire to 
become a good man, a great man, and the successful exertions || 
apringipg from such a desire of persinal excellence, will^ 
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satisfy even a child’s mind. The whn\e of the Kindergarten 
is calculated to foster such a desire, and to offer every possible 
means for the exertions which it ptompts. Human happiness 
does not consist in the cansciousness of what we are, but in 
the assurance of what we shall be — in the confident hope that 
what will become of us shall be something l)ettcr, liigher, 
nobler, something nearer our ideal of personal perfection. A 
king is not happier than any other mortal, because he is a king, 
hut because he c.-in become a wise ruler, and as such render 
society more perfect, and coming genemtions more happy 
than the present. All human aspirations rest prepared in 
children’s minds, and only wait to be developed by j)n)j)er 
treatment, ^s the desire for pleasure awakes, the wish for 
excellence grows ; indeed it comes out soniier, and encourage- 
ment will make it stronger, for the greatest pleasure fnllows 
its successes, which in childhood are comparatively greater 
than at any later age considering what chihlreu learn within 
the few years since they began with nothing. Tlie children 
of the rich ai^ generally too fond of jileasurc, and therefore 
re.stless, discontented, distracted, iiilellecUially lazy, and 
listles-s ; for every one is eager to perHiiaile them of their in- 
herited excellence. The Kindergarten soon fills them with 
the interest of self-iniproveraeut, of eager activity in any 
playful occupation ; and such an effect should be considered 
most useful, both by their parents and by the rest of society 
who look up to the high and rich for examples and mo<lelH 
Such rifii^modelB are rare. 

The utility of play-schools for the children of the middh 
classea is of various kinds, A mother who can send one o 
two children to a play-school, has fuller time to devote to th 
baby or babies. When the last is three years old, she ca: 
have her own playschool by inviting the children of neigl 
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bouring frienda ; or she can prove andeimprove her skill iu 
education for her own benefit— for fivery true artist improves 
by his art — and for that of others, by accompanying lier 
child, or children, to tlie play-achbol, and enjoying what must 
gladden the lieaii: of every good mother — to render children 
truly happy by liel[)iDg to improve them. Ma|iy families of 
the middle classes live in towns, where a^proper locality fOr 
a nursery, with a garden, cannot easily be procured. A play- 
school for from twelve to twenty families will therefore be 
of great advantage to them and the children. For the latter 
will every day be brought to a nice airy hall— with little 
tables and chairs for them ; and there they will find what 
they like so much— and caunot always get at Ifttme— piiper of 
all sorts to cut, to plait, fold, prick, paste, paint ; bricks, 
sticks, balls, peas ; wax, clay, sand ; a garden to play iu, and 
to see the plants germ and grow ; and the hall for dancing, 
singing, Jiating, in fact for representing all they know of what 
is going on in the world. And all this they cai^have with strict 
attention being paid to their health, for a good Kindergarten 
is visited once a week by a physician, if it were but for guard- 
ing against contagious diseases. Families in the country may 
find it more difficult to collect in a play-school a sufficient 
number of children whom they would like as compaaiions for 
their own ; but the system will remove many objections. All 
children must appear clean and neat. Whatever may be their 
way of talking at first, within a fortnight they learn to speak 
correctly the few words and phrases th^ usel^ Vulgar 
expressions disappear with vulgar habits. Children of the 
lower classes iu the country, moreover, surp^ ^lose of the 
same class iu the towns — in health, brains, sense for nature, 
curiosity for information, and pure childish feelings. For 
the lower families the advantage of such country play-school^ 
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u of course veiy May it not be adiniLteil, by a Utili- 

tarian, that to be useful to others, even of a lower class, is of 
utility to the giver of the advantages I 
To ask for tiie iitilit/ of }»la} -schools for any clfiss of 
society is to ask the husbandman ; “ Is it useful to sow or 
plant on grouml that will ])ro(luce vegetation V’ or to ask the 
gardener — “Is it useful to care for the growth of the plants 
which have been sown for human purposes i” Useful is what 
serves a puqjose. The final purpose of mankind is human 
perfection — persoual and social, the latter eviLlently de])ending 
upon the first; for as the persons are, so is the society they com- 
pose— escelleut, when they are excellent; bad, when they arc 
bad ; and fliiLiuating between good and evil wdieii composed, 
""as it is, of a variety of good and bad characters. That tlie 
conditions of the cliaractcr of a person are foimed in infancy 
and childhooil, anti partly Ijc/'orc that time, is acknowledged 
by all thinking, well-informed ..leii. The Kiinh rgiirtcu sys 
tern, which aiins at preparing the best conditions for the 
formation of character in every child, is therefore the most 
useful institution |or human society, and deserves to be sup- 
ported by every well-meaning person able to do something of 
general utility. It has been shown, and has alreaily been 
paxtiiiUy proved, by the partial experience maile with it, that 
this system really dues what it aims at, -that it answers its 
purpose the more completely, the more completely it is carried 
out. T^s will be more apparent, when it is cunsidered in its 
other asp^^s. "Jhe jireceding was chiedy to sliow in what 
respect play-schools can be considered institutions useful to 
parents, ebij^e^ aud society. 
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II.— EMOTIONAL ASPECT. 

The pleasure which sometliing 'affords is generally distin- 
guished from its utility ; but in education the very emotions 
of pleasuVe are made useful for a higher purpose. In the 
play-school age every occupation allowed or given to children 
is calculated to produce pleasure, and its concomitant pain. 
There is something higher, harmonising both — joy. Children 
will voluntarily submit to pain, and testify jpy, when 
they have been brave. A good tragedy produces a higher 
joy than a good comedy. To produce joy is not the object 
of the j)lay-school ; but it is a necessary ocondition, and 
the sure consequence. Proper play must either give ple^'^^ 
sure or pain, or both. Every playful competition of bodily 
strength, skill, or endurance, is a voluntary submissinn to 
pain, any* pleasure in it is subordinate ; but joy is the invari- 
able result of virtuous success. The result for the winner js 
ji>y ; but is it not grief for the loser? Still, play anA 
competition are pursued with eagerness by children fuid 
adults, and not for the sake of the jdeasure or joy they 
produce, but for the sake of development, which desire seeks 
obstacles as well a.s favours, and bears pain and grief as well 
as pleasure ajid joy. 

Every j)leasure indulgetl in for iLs own sake is degrading, 
is animal, and brutish. Beasts know no higher purpose than 
to exist as nature impels them ; but in very yo’.ng children 
the wish to improve, to develop — that is, to become what they 
are noi yet — ciin be observed, and should be cultivated. It 
is produced by the influence of the pareuta, chiefly of the 
mother. It is the germ of humanity. In their young minds 
an ideal of personabty is formed, whith is rich and beautif'il 
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according to thejovg and reasonable care bestowed upon then 
by their parents. The love of reasonable persons, or the 
rational love with which a child is treated, calls forth in repl} 
a love of personality, and S, desire of rational, persona/ exist- 
ence above the animalism with which we all are born. When, 
in the third or fourth year, imagination comes into activity, 
the ideal o^ personal perfection begins to grow, or to be 
f'.reated^ in the child’s mind. Mother and father give the 
material for it : but the creative power — moulding the idea' 
out of it— is the Creator's power gradually revealed in thi 
child. Very early the human race became conscious of thi 
“ imvt^e of Godd^ in man. This image of perfect personality 
created by Gcd in the human mind, is the true principle, 
' source, or germ of all religion. Of all nations the Israelites 
showed the greatest love for their children, and accordingly 
their idea of God — compared with those of other nations — 
was the moat loving, beautiful, and perfect. Alreffdy in the 
fourth year there is something higher and mightier than 
pleasure in the minds of children : it is the love of the beauti- 
ful, the perfect, in,itR simple state of beginning and hecominj/. 
It is called forth by the loving treatment of rational beings 
or persons ; and on the continuance of such a treatment 
dejieiida its growth, the love of development and improve- 
ment. From this can be seen the intimate connection of 
religion and true education. Ileligion culLivates the ideal, — 
educatiop pursues its realisation in the personal accomplish 
'ments of fti«an individuals. Religion teaches God,— ediica 
lion teaches to do His will, to try to be perfect as lie is 
perfect. Children of brutish parents know nothing of God ; 
they may hear the empty word, but no idea or ideal answers 
to it in their minds. How could consciousness of personal 
pprfe^on take root in’bnitish and brutalised minds ? 'The 
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inborn seed will be tliere ; but it can liiid no soil, no light, 
no nourishment: it decays. But — millions of seeds perish 
every day. ^ 

Now the whole object of tlie Kindergarten system is to 
foster, develop, anil strengthen this ideal, this germ of the 
divine in man, by occupations which rendeii tlie children 
themselves more personally perfect ; which help the chilJ, 
as it were, to make of itself a little person, — to convert its 
animal state into a huinan, that is, a personal state. Plea- 
sures, as pleasures, can do notliing for this conversion ; but 
they, as well as pain and grief, belong to the material whicli 
animal nature oilers to human nature for building up the 
ideal in the young mind. Play is the great helpmate in thi.| 
process of conversion — of animality into humanity ; not play 
for the mere pleasure it affords, by the use of the senses ; but 
play with the more or less conscious object of improvement. 
In children allowed to run wild” in the enjoyment of animal 
pleasures, afforded by exercise in violence ^md mischief, by 
feeding on their prey, by enjoying a genial climate and defy- 
ing a rough one, &c.,— in children growing up in this way to 
the age of seven or more, and being but little, or not at all, 
under the influence of personal love, the human ideal of God, 
or the divine ideal of man, remains a barren possibility, an 
ungerrning seed which probably will be suppressed for ever 
by luxuriant animality. But, once awakened by loving care, 
and fostered according to its wants and demand's, it will 
unfold what is divine in human nature, ai^d mate its inferior 
foundation — that is, animal and vegetative nature — in which 
alone' it can be realised, subservient to iti development by 
culture. This somewhat abstract explanation of early emo- 
tional and religious education will be^more easily understood 
in particular cases. 
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What raises children first above their animal existence is 
the feeling of beauty, the disinterested love of what is beauti- 
ful. “ The pleasure proil^iced by the beautiful,” says Kant, 
“ is without a selfish interest : it is independent of the desire 
to possess (the beautiful object).” This same fi'oliiig is the 
first mental powder which, in the liistory of rude tribes, breaks 
their barbarity — as horses are broken in by means of tlie 
bridle. Eeal love contains the wish of jjreserving its object, 
of keeping it sacred ; desire seeks its assiiiiilatiou, its use, in 
most cases by its destruction. We love flowers, — w^e desire 
fruit. Parents love a child in holding it sacred, and its educa- 
tion a sacred duty. We feel a pleasing satisfaction in seeing 
what is symmetrical, in hearing what is harmonious and 
melodious, in witnessing ourselves or other beings in a state 
of prosperity either of ])eace or of triumi)h over obstaele.s. 
Children like flowers, butterflies, birds’ nests, puj)pies, kittens, 
&c. ; but, left to tliemselves, they tear the rose to pieces, tor- 
ture the buttepfly, pull out the wungs of flies, the legs of 
beetles and spiders, — in short, they treat wdth animal selfish- 
ness and cruelty "the products of nature, which attract their 
notice by their beauty, or frighten and disgust tliem by their 
various means of defence or protection. Not satisfied with 
spoiling and destroying objects of nature, they wdll invariably 
demolish any pretty production of other children’s play, when 
they find it unprotected, or fancy themselves safe from retri- 
bution.* ^ut if these same children are, from their third or 
fourth year, guiiffed in their favourite })lays of building and 
constructing with stones, sticks, moss, flowers, shells, berries, 
chesnuts, a(!brni| bricks, tablets, softened peas, and sticks, &c., 
their eye will open to the beauty in order and symmetry ; if 
they are taught to ij^arch and clap their hands in time, to 
produce rhythmical phrases by beating little drums, triangles, 
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castanets, &c., to sing little songs, their ear will open to the 
beauty of rhythm and harmony ; if, in addition to all this, 
they are guided in representing stenes of active, prosperous 
life, or of triumphant strife, which it is their delight to attempt 
when left to themselves under favourable circumstances, they 
will feel 'the beauty of sympathy, of combinetf activity and 
mutual assistance, both in human life and in the economy of 
nature. And what will be the consequence ? They will love 
pretty flowers, pretty leaves and plants, and pity a poor violet 
or rose that has been plucked and thrown away to wither ; 
they will pluck daisies— but in order to make pretty garlands 
for their own and other people’s admiration ; tl^ey will gather 
flowers— but for bouquets, or for preserving them ; they will 
pluck flowers to pieces — but in order to observe their ditfereut 
parts, to dry the leaves, to admire the pretty stamens, the 
minute seeds. Their sympathy for insects will become still 
more lively than that for plants. They will try to protect 
every butterfly in distress. Indeed their sylhpathy quickly 
spreads over the whole of nature and human society, of course 
including their own companions, and their playful artistic pro- 
ductions. A little child that watches a bee gathering honey 
and wax, — an ant dragging a dead worm or caterpillar to the 
common store of provisions for the countless ant-community, 
— that has seen a spider anxiously guarding a host of her tiny 
young ones, — a bird on the nest, or the old ones bringing food 

I 

to their young ones : such a child will find no jJ^ure, no 

(j 

“ fun,” in wantonly scattering an ant-hill, in destroying neats 
of bumblebees, or spider-webs, or birds’ nests ; nor will it 
think of laying waste a little garden made of pluc'ked flowers, 
sticks and stones, or a little house built of branches in a cosey 
cornei;, but left unprotected by the btfele colonists. It will, 
learn to adm^ire its companion’s successful “star” or rosette of 
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tablets, monument 0/ bricks, or octahedron of peas and sticks. 
All the pretty productions of play-school work are a daily 
source of pure joy for the lihildren who produce them and see 
similar work of others. 

The humanising effect of music need scarcely be alluded to. 
In ancient fifties it tamed beasts of prey, moved trees and 
rocks to listen, aod stones to form walls of their own accord. 
Children of four years will joyfully learn to sing pretty songs. 
Those that have done so will listen with deliglit to the song 
of the lark, the thrush, the cuckoo, and will easily learn to 
distinguish that of the finch, the robin, the warbler, the 
swallow, and the less melodious cries of other birds. There 
^ is a mighty humanising power in the opening of the eye, the 
ear, and the heart of little children to the beauty of form and 
and life in nature. This opening comes by no means of itself; 
it must be cultivated like language, which children ^parently 
learn of themselves by imitation. So they do, but what kind 
of language ] Jlist as good, or as bad and vulgar, as their 
parents talk ; and if these speak to them with the care and 
gift of educators, the difference for the children’s intellect and 
feeling may l^e as great as that between a bricklayer and an 
architect, a f own-crier and an opera singer, a showman and 
an orator ; indeed in many cases— as between a brute and a 
human individual. Children coming from the Kindergarten 
perceive “triangles, quadrangles, cubes, jjillars,” distinguish 
' shapes, (f^li^urs and sounds of different kinds, and hundreds 
of objects, where*children of the same age, but treated with 
neglect, and poor in language, perceive either nothing at all, 
or “good filing and nasty things” — something to eat, to 
appropriate, or to destroy. On a naturalising excursion, a 
t)oy of about ten yeaii exclaimed to his companions, “ I have 
found a nest.” A score of boys and two masters^ came to the* 
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place and could see nothing but the trunk anti branches of a 
tree partially covered with lichen, till the boy led them close 
up and pointed to a bullfinch’s nest^^ which he had perceived 
at ten times the distance. Curiosity and practice had given 
him that keen sense for the beautiful and wonderful in nature. 

We are. created to admire the works of nature* and to love 
in them their Creator and ours ; but we must also use them 
ior our animal wants and intellectual purposes. We humanise 
children by showing and teaching them the humane use of 
the lower creatures. Flowers in a bouquet or wreath given 
as a sign of affection, are, as it were, honoured and elevated in 
the gift ; tliey may feel happy to serve a purpose of a much 
higher beauty than their own. Beautiful are the green 
flowery meadows, but they offer their beauty as a willing 
sacrifice to the scythe, in order that higher creatures than 
plants without sense, feeling, and voluntary motion, may exist, 
and enjoy *lhis beautiful world. Sheep and their lambs, cows 
and their calves, hens and their chickens, ^ire nice pretty 
animals, living a happy life in the fields ; so are the wild 
animals in the woods, and the fishes in bVooks, rivers, and 
seas. But they have no reason; they know nothing of God, 
nothing of a former and future time ; they never think of 
their birth or death, nor of anything in the world, hut what 
concerns them every moment. They care and live, each 
individual for itself or its own family; and they would not 
allow human beings to exist on this earth, if men diiilot con- 
tinue to kill great numbers of them for'cheir use or for 
their protection. Animals must submit to serve men, becausa 
these are much higher creatures. Besides, ak animals mnst, 
like men, die some time : if they do so for the service of men, 
they would have reason, if they could tlpnk, to be more con- 
tented with their lot than by being killed by other animals. 
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Moat animals (tie fliiserably when they get old ; man cnn 
€aiiae a leas painful death to those which he kills purposely. 
Such thoughts and feelings can be cultivated in children 
when they are made or allowed to destroy weeds and 
obnoxious animals, or to help in preparing plants nr animal 
bodies for which processes have not yet found their 

proper place in the Kindergarten or plny-schnol. 

What distinguishes men from animals is personality. We 
kindly confer it on some animals by giving them proper names; 
but for all that a dog or a horse is not a person, however some 
lovers of pets may deceive themselves on this point. Children 
and rude nations personify everything, and poetry draws 
humanising beauty from this illusion. In children, however, 
the poetical personification conferred on them by their name, 
when mere babies, gradually becomes a reality. Now' what 
makes little persons of little children? Not their age, for 
some animals grow very old ; nor their experience, Tor animals 
also gain by thiir experience. Recollection of our identity 
alone produces in us the consciou.sness of our personality. 
Memory is a natTiral gift common to man and .animals ; but 
in man alone it can be cultivated, so as to increase the power 
of recollection and self-conscious personality. This is done 
in children by relating stories to them, and by inducing them 
to relate again what they have heard, and gradually to say 
what they themselves have experienced, first on the preceding 
day, tlft* gradually leading them back as far as their memory 
will bear. ^ In tfcis they will be carried farthest back by the 
idea they have formed of their parents, particularly of the 
mother. (?ftei» the first glimpses of self-consciousness are 
struck out by some influence of the father, but the mother 
wiU be the object o| the liveliest recollection. Happy are 
the children in whose mind the idea of personality is early 
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produced by good parents; and still happier "are they when, 
by the influence of the parents, this idea is raised or trans- 
figured to become the idml of pei^sonality, or the ideal of 
personal perfection, which we call God. As early as in the 
sixth and seventh year, the question will occur to the personal 
consciousness of the child: ‘‘Who made me 1 tHow did 7 
come into, this world?” And this question wiU be put to a 
delighted father, who enters into the opening mind of his 
child, or to a pious mother, both recognising their own self 
renewed in their child. This is the beginning of true religion 
in children. Long before that seventh year, the Kindergarten 
has fostered the growing personality in the children, and led 
them to feel that there is a power which makes the plants 
grow, the sun shine and move, the little birds come out of the 
eggs, and w'hich also calls little children into life and con- 
sciousness. “Where were they before ?” “ Unconscious and 
unseen.” “That power comes from God, who is like the best 
of fathers to all men, and also to the good parnits of all chil- 
dren. That God made the earth, and all things on it, and 
the whole world, is an idea, or rather thouglft, that will arise 
in the mind at an early age. Many children are occupied 
with it from their seventh year. It is suggested to them by 
the tales from the Bible. A second fundamental idea of all 
true religion is that of humanity. 

One of the great advantages of a play-school, if not the 
greatest, because nothing else can give it, is suitable^stciety. 
Home is a family, not society in the general lense of human 
society. Home is ruled by subordination, society by equal 
laws. There are no equal rights in a family^home— indeed 
no rights at all, as all depends on parental authority. If 
rights ^e claimed for children, the claim|i come from without 
the family, from persons empowered by constituted society to 
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which every human family is responsihh as a member. A 
play-school assembles children of equal ages, aud it must 
secure to them equal rights In this way they soon form a right 
notion of property, of due regard to others, their tquals^ and 
of fixed regulations or laws. The tales which they hear about 
grown-up parsons cultivate their growing feeling of per- 
sonality, and the litlle accounts which they are induced to 
give of themselves and their own lives bring their own per- 
sonality home to them. And the feeling of personality 
demands esteem, aud accords it willingly to equals. Every 
one of the children should now and then give an account of 
himself or herself, in which the full name, the age, the 
parents, godfathers and godmothers, brothers, sisters, uncles 
and aunts, must form an important part. Germ of history. 
Birthdays offer a proper occasion. Judicious remarks may 
easily contribute to strengthen in the children the feeling that 
they belong to a great and mighty community called human 
sodetjj, which eJlsted long. bef i re any of them came into life, 
and of which they will, like their parents, be active members 
when they are older. They will easily disco i^er, each in pro- 
per time, that they themselves form a kind of very little 
society of very young personages, and so realise by expe- 
rience what human society may mean. Festivities, more than 
anything else, make society a palpable reality, although its 
true reality is altogether ideal, an a little reflection shows. 

Humah society is humanity in reality ; unless it is that, it 
is not any more society than a swarm of bees, or a herd of 
buffaloes. Only as far as it is penetrated with humanity it is 
human society ;*the rest is animal gregariousness. But what 
is humanity 1 The spirit of truth, love, and hohnesa ‘‘in the 
^eah,'' realised in Aman history. Christians acknowledge 
the spirit of love in Christ, and in His true followers, who’ 
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form the true but idml Church. The fij^iriit of truth, called 
by Chriatiana the Holy Ghost, ia known in niir time aa the 
spirit active in science and philosophy. To spread a con- 
sciousness of this spirit of pure humanity ia the true aim of 
our public festivities, the most significant of which are now 
nur grand, national exliibitions of the prnducjinna of that 
spirit, who alone can unite all mankiiid into one common 
humanity. And the object of tlie Kindergarten system is to 
begin the work of humaniaing systematically with children 
from their \ery birth. For this purpose it includes the pre- 
paring of future mothers for the work of the first three years, 
which they alone can perform effectually. It will be admitted 
by all thinking, well-intentioned persons, that the lively feel- 
ing of humanity within us, kept up in its fervour by the ideal 
■of personal perfection, ia the true root of all morality. To 
nourish this root ia the object of the Kindergarten. 

Thus it kas been shown that ])lny-school5 can, in applying 
the Kindergarten system, humanise little clj^dren, by culti- 
vating their artistic, religious, and moral emotions in such a 
manner that their animal faculties are elevatftd or transformed 
into human faculties ; not suppressed, hut gently brought 
into human service. God has created no powers in man to 
be suppressed, but He h:is given to him by revelation the 
power of the spirit that ia to guide and use them all in a life 
to the glory of the Creator, 
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III.— INTElj:.ECTUAL ASPECT. 

Children, up to their thirteenth year, are unfit for practical 
work. The^ can be made to do useful work fur others, but the 
greater the utility of their work is for others, the greater is 
the harm such work does to humanity in them. Yet chil- 
dren must work, and work a great deal from their seventh 
year ; but it must be school- work, that is, work almost use- 
less fur uthers, but more than useful, necessarj/ for the full 
development of their mental or specifically kumoDi faculties. 
This kind of work is necessary not only fur their school 
education, but it must begin from tlie time they can use their 
limbs. In the first twelve or fifteen months, however, it can 
only be properly called dohuj ; after that it becomes a trying 
to play, chiefly imitating ; from the fourth to the seventh it is 
decidedly plagi^g. But in this playing three aims gradually 
become distinguished. Play in the fourth year chiefly aims 
at playful imitations of useful work ; in the fifth jB-av phasing 
work also is pursued with playful interest ; in the sixth 
instructive work begins to attract additional attention. 
Psychologists, it may be assumed, will account fur that ; 
sociologists may abstract it from history as a law of evolution ; 
and metaphysicians will perhaps prove the reason of the rule 
from elements of mind and matter, and from the neces- 
sity of th8 eteimal laws of the spirit, into which philosophers 
are introduced by Mathematics, Physics, and Biology, or by 
the laws sp^ce, time, and being. In the art of education, 
however, we may, to a greater extent, be guided by expe- 
rience. Now, experience shows almost invariably that if we 
wish to understand any necessary rule, new to us, or anything 



30 


of consequence in actual life, but depending on a rule— as, for 
instance, how to make the corner of a thing right, how to 
place several things in one direction, how to make a flower^ 
bed round or square, how to divide an orange equally for 
three, how to move a heavy weight with little exertion, how 
to weigh a thing — the first and easiest thing is to set to work 
about it. By folding paper a child easily learns'to get a right 
angle, aiid this work of folding will make it understand 
several laws of form and magnitude. A child may in this 
way understand that there are four right angles around a 
point neither the slightest cut of paper more or less. 

A boy of five years will take an interest in folding an exact 
equilateral triangle of half a sheet of paper, or of folding the 
three angles of any given irregular triangle so on the base as 
to fill two right angles, or one side of a straight line. These 
are amusements of the Kindergarten, Children in their 
sixth year will, in these amusements, speak of acute and ob- 
tuse angles, of isosceles and irregular triangles, of rhombs, 
rhomboids, oblongs, pentagons, hexagons, as easily, cor- 
rectly, and intelligently as of barley-sugar, toffy-drops, choco- 
late creams, &c., or of pigeons, sparrows, dogs, and cats. They 
can say that a horse has four legs, a fly six, and, as easily, that 
a hexagon has six corners, a cube six faces. With their little 
wooden cubes or square tablets they lay squares of two, three, 
four lengths and more ; and so they find by chance that a 
squara of three, one of four, and one of five lengths invariably 
enclose a right angled scalene triangle, when they toitch each 
other with their corners, and that the 9 and ffi squares are 25. 

Ignorant opponents of the Kindergarten caught hold of 
these and similar “crimes” committed against’ the weak 
intellect of children by this system, to condemn the whole as 
nonsense. Yet whether the ohservathr. of the children ba , 
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directefl to any of these necessary geometrical facts or not, is 
of little consequence to the system, the chief object of which^ 
in the intellectual part, is to let the children play or work in 
tJmr way with regular aid exact geometrical bodies of wood. 
The children cannot help distinguishing the geometrical 
properties of what they handle, as they cannot help to dis- 
tinguish between the taste of barley-sugar, chocolate, &c., 
if they are amused with these kinds of phiy-things. The 
geometrical ones, however, are considered decidedly more 
improving to the intellectual powers, which in the sixth year 
will, in many good and healthy children, reach— to God. 
There is, however, a natural, simple, and common-place argu- 
ment which entirely justifies the inlellectnal occupations of 
the Kindergarten, and their almost wonderful effect, Many 
an Englishman has felt surprise, if not wonder, to hear little 
children in Germany talk such a difficult language as German 
with ease and correctueas, as if they understood all the rules 
of grammar. How did they learn it] By doing it, that is, 
by trying to spftik on tilings that interested them, such as milk, 
sugar, bread amj butter, dog, cat, eat, drink, play, &c. Such 
an interest is natural ; hut an interest in geometry I and in 
mechanics ! Let us see. Our utmost skill in practical and 
theoretical mechanics has not yet been able to construct and 
use with success a flying machine, and yet there are some very 
stupid birds that learn to fly the first day they leave their 
nests. What difficult laws come in application in using the 
tail for stgerin^ through the air with any degree of certainty, 
so as to reach a branch or roof I Have children no instinct for 
similar lays 7 The less for practice, the more for theory, we 
should say, aiTd experience confirms our presumption. 

The instinct in man is not so apparent as the instinct of 
animals. But then is a kitid of human instinct far superior 
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to that of animals, only it must be cultii^ate^ ; and ■when it 
is so, it is wrongly considered to be something else. Let us 
consider our nice judgment of sounds and colours : are we 
conscious in them of the exact illations of the numbers of 
vibrations — hundreds, thousands, and hundred thousands in 
one second— and of their lengths in space, which distinguish 
them ? What calculations and measurements wSuld be neces- 
sary for the correct artistic performance of a concert on the 
violin, if the cultivated instinct of the artist did not render 
them superfluous ! A similar instinct is shown by the skilful 
archer, slinger rope-dancer, artizan, mechanic, juggler. In 
art and science the productive mental power has been called 
geniuSj but it differs from animal instinct chiefly in this — that 
it must be cultivated, that is, pur])osely exercised, if it is to 
grow and attain the state of a ready accomplialimenb. Every 
mathematical proposition, every truth, was first discovered by 
instinct. ^There is an instinct of truth pervading aU religions, 
and what is more, all philosophical systems owe their truth, 
as far as this goes, to that instinct. Inspiralion, revelation, 
are but other w'ords for it ; genius is the fuost popular. A 
chicken, a young jjarlrnlge, scarcely out of the egg-shell, are 
at home in this world, pick up their food, and seek shelter 
with a wisdom and providence quite marvellous. That is not 
iuspiration, but certainly a kind of revelation of their animal 
nature. Similar wisdom and providence is refused to babies 
for months out of the shell ; but higher instincts are 
implanted : the instinct • of knowledge, of ^love^ of virtue. 
These, however, come not of themselves, like the swimming 
of the tiny fish, the fliglit of the young bird jqst fledged ; 
they must be drawn out by culture, they must be educated. 
Instead of which much trouble is taken to repress, to crush, 
ti) crumple them. The first education o^' most children con- ' 
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is crowned in schools by cramming — the best exLiuguiaher of 
genius ever invented, deserving the first prize in the next 
grand exhibition of all tlTe contrivances for degrading man- 
kind, for reducing it back to its animal origin. 

In every truly artistic composition the beauty came from 
inspiration, which is but another term for human instinct. 
But beauty and truth require work ; they will not make the 
human mind their temple unless work, hard, honest work, is 
sacrificed on their altars. In the Kindergarten this work is 
honest play. 

There is a theoretical, an artistic, and a practical, or rather 
moral, instinct in man superior to all mere animal instincts, 
but different from these. It sleeps in children, and would 
never awake, unless called forth by culture, as the stroke of 
the flint calls forth the spark from the steel. It is of incal- 
culable importance to the progress of mankind toMarda per- 
fection, that tins human instinct, better known as genius, 
should be cultivated from infancy, first the practical and 
moral, then witlp it the artistic, and finally, with both, the 
theoretical. In the Kindergarten age or childhood, distinct 
from infancy and boyhood (including girlhood), the artistic 
genius prevails, containing the practical in bondage or servi- 
tude, and allowing theoretical a share of this service. In 
the seventh year, if the young mind thrives well, the theo- 
retical ^stiuct takes his share as a right, and accepts artistic 
or ffistheticiil ser^ce in addition. Theoretical instinct cornea 
out first as mathematical, after the seventh or eighth year also 
as mechani^l, and later as physical and chemical ; but not, 
and perhaps never, unless it is cultivated by congenial work. 
This work has been supplied for the Kindergarten age, and ia 
•now also prepared afld offered for children in the primary 
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school clasaea. Judging from results, mo^lyoobtamei under 
circLimatances by no means favourable to the full application 
of the system, a change of society for the better may be ex- 
pected from it when generally followed, of wliieh we can 
scarcely venture to form an adequate notion. In the United 
States a regeneration nf mankind is predicted as its conse- 
quence. The artistic and emotional effect is the moat striking. 
By the time the children leave the Kindergarten for the first 
school class, they have become litth artists. But the intel- 
lectual clearness in their ideas of the things they have observed 
and handled, to which geometrical bodies, plants, and animals 
belong, and the correctness with which they express in lan- 
guage what they hiow about them, is not less astonishing 
Compared to them, a girl of 14 of a boarding-school of the 
old accustomed style is quite helpless in all expressions re- 
lating to geometrical and physical properties. A further 
compariacTi of this kind would be interesting, but not to the 
present purpose. 


IV. -SOCIAL ASPECT. 

The ignorance, and consequent carelessness, of parents in 
matters of education has hitherto been awful, almost incred- 
ible. With the lower classes it is excusable ; but also the 
upper have not perceived, and many — from l^^inecs, frivolity, 
apathy — will not perceive, that leaving the chief care for 
their little children to domestics, as they now-are^is engraft- 
ing vulgarity on gentility. Children must be cared for with 
love ; but servants now-a-days are hardly domestics, though 
they lodge in the same house with the family. They are not,' 
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and cannot be aftacfied to the family under the exiating treat- 
ment and the conditiona of their enga.gements. They are 
work-people, paid so muc^j a month, or a week, or a fpiarter, 
for such and such work, and nothing more. From conven- 
ience they are suf^red to lodge in the house. Attachment to 
the family oi^love for the children is not paid for ; how could 
it !— nor is it required. Strict performance of prescribed 
duties is all that is stipulated and expected. The complaints 
about servants are general ; satisfaction is a rare exception. 
Servants are not satisfied either, and changes are frequent, 
Tf the class of people from whom servants come were- better 
educated, the servants would not be more contented, nor more 
interested in the welfare of the families in which they s(3rve, 
unless they were treated as memhers of the famihj, adopted 
for a time on certain reasonable conditions. Governesses, 
particularly those for the nursery, are often in a somewhat 
similar condition. Are they to consider that their ^^^ages ’^ (!) 
impose upon tb.*m love to thf children as a duty ? How 
can they love naughty children ? All little children are 
naughty, and bigger ones still more so, who are not provided 
with occupations and plays suitable to their age ; and sucli 
they cannot have, and will never have, unless the nursery [f. 
converted into a Kindergarten, into a permanent play-school, 
and nursery governesses have acquired the skill, the eiithu- 
dasm of the Kindergarten system, and that loviug devotion 
to the du^ine instinct for truth, beauty, and goodness slumber- 
ing in ever/ chili#, without which all education is a failure. 

Another evil befalls the little children of the lower classes, 
who caunotP affird to have nursery governesses or nursery 
maids : sisters not many years older must carry, amuse, and 
watch the little ones. This is placing inexperience and 
^ffnorancB where wisdom is required. And these poor elder 
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sisters are either kept from school, or frinn |^vo^k for which 
they are fit. 

It is not difficult to show how society suffers for the im- 
proper treatment of little children in all classes, from the 
highest to the lowest. Children should be the greatest blessing 
this life can give to parents and grand-parents — Are they ] 
Do they not cause more care, anxiety, and grief, more disap- 
pointments than happiness ] It has been sufficiently shown 
to all who will inform themselves, that the Kindergarten or 
play-school can radically remove all the evils arising from 
the wrong treatment of the whole of our nursery generation 
of unfortunate little children, half of whom die in consequence. 
It can further be shown that it is a duty of any constituted 
society to provide for the removal of these evils, under which 
the whole rising generation suffers, and with it the sinking, as 
well as that in which the nation must look for its vigour and 
intelligence. Eeligion would settle this question quickly, and 
reject all as unworthy Christians who do, not treat with 
a-U possible love, and care, and devotion, these httle ones 
whom Christ so emphatically recommended, if our Christian 
religion were a reality, if the true spirit of it had real power 
over the minds of its professors. Mothers would be the first 
to be conscience-stricken for neglecting their most sacred 
duty. They go to church and have their children baptised. 
But how different are the notions about baptism 1 And how 
many mothers have no notions at all about it and the obli- 
gations it imposes I Even if all men could he^nad&sChristiana, 
the true spirit of Christianity will have no power, unless 
Christianity is expanded into Humanity, w,hicb j alone can 
break through and sweep away our miserable dogmatic 
divisions, jealousies, persecutions, — hindrances of the union of 
mankind into the kingdom of God by our common humanity. 
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Bfelieviug Clirist^aEfty lias now for centuries pursued oue object 
to the neglect of all others, — the saving of souls from ever- 
lasting damnation. Therms another object equally important, 
— the saving of human society from violence, tyranny, war, 
strife, persecution, moral corruption, and decay. Thinking 
Christianity tas turned its interest and action to this Christian 
object. The wisest and best men of our time are not so much 
fighting against the devil, hell, and purgatory, as against 
ignorance and fancy, the poreuts of that awful tri:id, so greedy 
of human souls. 

“And there shall be one fold and one shepherd.^’ This is 
the grandest proidiecy in the New Testament, and the clearest 
All true Christians are trying to help to verify it; it must be 
accomplished before “the stars fall from heaven."' What 
does it mean 7 That all spiritual men are living and working 
for one and the same purpose, which can be accomplished 
only by the united efforts of all the leading personam human 
culture througlMlie whole of human history. Tliis purpose 
can be no other than personal perfection. For a pattern of 
moral perfection we have Christ; other religionists have other 
human models. All enlightened and sincere believers have 
the ideal of God, whom Christ points out to his fol- 

lowers as their ideal : “Be ye perfect, as God iu heaven is 
perfect!" Now, thinking Christians and thinking men 
of other religions will understand, that personal perfection 
cannot'Toe com])osed of a number of different imperfect 
persons, like a mosaic picture ; but that it can he realised to 
any degree only by one person at a time. There may be times 
of considerable" durations, w^hen no such model for contem- 
poraries will appear, because society is not then capable of 
producing one “greiit and good man," even the best elbowing 
too many faults. But from this it does not follow that 



society will always remain so impotent^, so' hollow, shallow, 
stupid, brutish, superstitious, and corrupted as not to be able 
to give one gifted healthy fine child a chance, by really good 
education, to surpass all his contemporaries, as a Newton did in 
mathematics, a Beethoven in music, a Napoleon in politics, a 
Pestalozzi in philanthropy, &c. Surely there, will be times 
and junctures in which the chief excellences of half-a-dozen 
such great persons are united in one. 

How much false education can spoil, we begin to appreciate 
a little ; how much true education can produce, we cannot 
know, for “ we never tried.’^ We have had some hne men and 
women in onr time ; but mostly ia spite of their defective 
education, the faults and deficiencies of which we only now 
begin to understaud. So we may hope for a better liarvest 
of humanity in the future. But of two social truths we must 
he convinced, or believe them firmly as articles of the religion 
of Chr\s{hjt,n Humanity : (1) The highest aim and final purpose 
of human society is to perfect Kutt in individuals— 

model persons ; (2) the highest aim and final purpose of every 
liunian individual is to contribute, according to his powers 
and circumstances, to the general welfare of human society. 
These are thorough Christian principles, hut they sound 
unusual. A third follows from them ; (3) The first and 
highest duty of every human individual is to cultivate alibis 
mental powers, as well as his subordinate faculties, whose 
service the former retpiire, to the greatest possible perfection ; ' 
and to devote all acquireil personal culturenmd 'liccomplish- 
ments, simple or various, great or small, to the welfare of 
society, according to his means and circumstances. These 
three tenets, Christian as they are, can be believed by Jew, 
Mahomedan, Hindoo, Chinaman ; and Negro, Bushman, and 
Coolie, treated in accordance with them, may lead a happy 
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life in the conicicrtianeaa that the meaneat services, if neces- 
sary for the progress of society, are honoiirahle and meritorious, 
conferring on the lowest public servant a place in history. 
From these three articles all our public and private duties 
flow with easy necessity. They are founded on the belief in 
humanity, — that is, on faith in the historical progress of man- 
kind to personal and social perfection. “ And I believe in 
the Christian Apostolic Church,” &c., is the confession of the 
Christian ; which the Jew and the Moslem can repeat, with 
full conviction, when translated, “And I believe in humanity, 
realised through progressing institutions of organised society; 
in the communion of all enlightened, well-educated persons, 
and in a new life after death, in a body like this raised from a 
new beginning.” The body begins and decays, the Spirit is 
eternal, and Him we shall always have in us, and ivith us in 
others. 

Such views, no matter in what particular wordi^xpressed, 
will show it a |J|ity of every parent, every citizen, to combine 
with others in the establishment of institutions for the best 
education of clftldren. W omen complain of unequal rights 
in our time ; they ask to perform public duties, and the most 
clever of them claim admission into the professions “ mono- 
polised by meu.” If they are true Christians, or human- 
itarians, they can easily convince themselves that their 
professions are aU to he found in domestic life, wdthout which 
educafton is impossible, or mere corruption ; and that the 
tirat duty*woE«u owe to society, to their country, and there- 
fore to the public^ is to present to it well-nursed, healthy 
babies, — trsWate specimens for infant schools. Kindergar- 
tens, or play-schools, which are but an auxiliary extension of 
Womeatic life, opeij a most beautiful, grateful, meritorious, 
and honourable “profession” to the unmarried young’ women 
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of all ranks and classes. Why should aify young woman be 
ashamed of nursing the lovely minds of those ^^of whom is 
the kingdom of God”; of nourishing the divine germ, the 
inborn instinct of all that is good, beautiful, and true 1 Cer- 
tainly, to be able to do that, requires of young women that in 
them the divine germ hELs been developed, has Jbeen brought 
out in a^ccomplishments worthy to be devoted to the good of 
society, — “ to Christ,” if they will have it so, who said, 
“ Whoever shall receive one such little child in my name 
receiveth me.” 

A great difficulty in improving education in our time is the 
want of good teachers clever teachers enough can be found 
for good salaries. Advanced schools can be more easily pro- 
vided with able teachers than primary schools, because, as 
pupils get older, more of the school work can be left to their 
own responsibility. Children in the play-school require con- 
stant giifeuice, not so much when they are once engaged in 
their play, as in the proper change, andr-iii procuring the 
right material. It requires much tact, sense, skill, and know- 
ledge to let twenty or more children play joyfully and peace- 
ably together for five hours each day. It is accomplished in 
every good Kindergarten, and apparently with ease ; but on 
eiarainatioii it will be found that the necessary skill may 
well be compared with that of a musician successfully per- 
forming in a concert. The lady must be accomplished in 
singing, drawing, dancing, relating stories, and in all Ain ds of 
Work. Her knowledge of geometry, botany, Natural history, 
and geography must be exact, if not extensive. Her temper 
must be sweet, her disposition loving, her Iwalth enduring. 
Id return, her reward is a degree of mental satisfaction which 
probably is sought in vain by an uum[|rried young lady in 
any other position in life. Hundreds of Kindergarten gover- 
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uesaes are constaiitly in request, thousands will be sought fur, 
when play-schools are more generally understood from their 
wonderful results. Experience has prompted the establish- 
ment of training classes o*r normal schools for young ladies, 
in connection with flourishing Kindergartens. Ladies, in the 
best sense of the word — that is, in manners, language, feeling, 
and principles — must all be who wish to conduct a play- 
school successfully. May the spirit of Christianity, or 
Humanity, induce many young ladies to seek their finishing 
education in a Kindergarten training class I What they learn 
there will be useful, or rather indispensable to them, when 
they shall be mothers, and useful for others, if they prefer to 
render themselves useful rather thau spend their time in for- 
getting their school acquirements, except what will dofortlie 
drawing-room. A Kindergarten taxes more keenly th&ir 
best accoinplishmellts. And wliat will appear encouraging — 
even a middling voice, drawing without shading ani^perspec- 
tive, dancing witjiout the art of a ballet-dancer, fractions not 
smaller than one-eighth, and counting up to ten or twenty, 
will delight, content, and improve her little public. 

Public education in Germany is rather democratic ; still 
more so in the United States. Good education, public or 
private, should be as long as possible domestic ; neither mon- 
astic nor politic. The Christian family is the real preserver 
and propagator of true culture, — evidently of genuine religion, 
and mo^jp intensely so of education. Schools which separate 
children frsru tiieir parents for more than a part of the day, 
destroy as much of their own success, as of the incalculable 
advantages •©! jornestic life with its discipline of love and 
authority. True, the domestic life of most families is not 
what it ought to be ; but the temporary removal of children 
to boarding schools, or boarding houses, can only weaken, not 
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improve, home influences. A constant c§nnection between 
school and home has all the conditions, if properly managed, 
for mutual improvement. What would modern society be, 
or have been, without weekly sermons ? What will modern 
society become with weekly conversations, lectures, and occa- 
sional discussions between parents and teaches ! This is a 
new social element prepared already by the frequent lectures 
instituted or arranged by various unions, societies, associa- 
tions, and other institutions of a social kind. Religion sufl'ers 
no discussions ; it cannot bear them, because orthodoxy rejects 
a philosophical theory of religion, which the Church, with 
reluctance, has left to the anxiously watched theological 
faculty of our universities. Modern education seeks and 
courts discussion, because it is an art founded on a theoi’y, on 
the philosophy of the human mind, the biological and his- 
torical laws of its development and of the general progress of 
human'*?^ulture, the thriving and driving power in which is 
education. Now, religion claims to be u^j^derstood by all — 
because it is for all ; education cannot expect to be equally 
understood as religion, nor is it equally soight by all parents 
for their children. Rut what parents want to know may be 
explained to them by the theory, as far as they can under' 
stand it, and without fear of disturbing orthodoxy in its com- 
fortable repose, by ancient or modern heresies. From this 
and many other weighty reasons there appears to be no 
necessity of uniting all the parents of one neighboi#rhood in* 
one school community, and their children ia the* same school 
classes, play-grounds, an d play-schools, as churches invite all 
parishioners to the same service — poor and i^ch, ignorant and 
wise, old and young, even down to babies with their disturb- 
ances. Family rule is patriarchal, which is neither demo- 
cratical, nor aristocratical, nor despotic. The mixture ol 
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cnimren oeiongiig to amerenL aocm classes is apt xo inipeue 
the general progress, to increase the difficulties of the educator; 
it can produce no possible good, unless saving money in 
accepting inferior work ; and it can do much moral mischief. 
In social intercourse superior persons of education alone can 
improve others and benefit themselves. All uneducated 
individuals, to whom children of course belong, can only 
lower each other from the standard of humanity towards 
that of animality, which latter prevails among the unedu- 
cated ; for education alone has the power to elevate man 
above brutality, and to procure the preponderance to 
humanity. 

Play-schools are family arrangements rather than regular 
school institutions, and will naturally be conducted on dif- 
ferent plans from those of regular learn-schools. The 
governesses also, lining “ mnts^ to the children, will naturally 
belong to different classes for different parents. Icr a royal 
Kindergarten fi^oung nobb lady will probably not be 
ashamed to let her light shine, her sweet voice be heard, and 
her nobility com^^ out in every motion, word, and action, to 
the delight of little princes and princesses.* For the chil- 
dren of the working classes the playschool te[icliera must 
also be ladies of noble sentiments, harmonious in their 
actions, gentle and loving to the children, worthy of playing 
with little princes ; but as their number must be great, moat 
of thei]j will come from modest, perhaps indigent families, 
ill which, h<)wev^r, religion may have helped them to acquire 
as pure, high, and noble a character as can be met with in 
young wDn^n of any rank. Eiches have at all times proved 

France may yet have a kinp who once playoi in a Hinderparten in 
Eisenach, where Luther y-anslateil the Bible. Friedrich Fr'dbel waa then 
* superintending the governesses under his training there and at Liel^ustein. 
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as great an impediment to personal excelbnce, as poverty. 
Want is often a stimulus to the exertion of innate mental 
powers which lead to personal distinction, whilst unearned 
treasures and laurels invite to enjoyment and repose. But 
whether daughters of the nobility and gentry will, in 
the time to come, exert their talents in play-schools or not, 
all young women who have not made a solemn vow never to 
marry, are bound in duty to society, the blessings of which 
they enjoy, to be prepared for domestic life, — the most impor- 
tant duty in which is to bring up good children. Children 
alone make of a home a family ; good children alone, there- 
fore, can make of a family a good family. Nobility by birth 
is a chance, and does not of itself constitute a good family. 
Some little dukes, earls, aud baronets would have beeu all 
the better off if their mothers had been duly initiated in the 
art aud theory of education by a practical course in Kinder- 
garten uaining. Every respectable, well-conditioned young 
man ought to be able to be a good 8oldier,^nd every respect- 
able, well-conditioned young woman ought to be able to be a 
good mother, — that is, one who knows' how to educate 
children. 


V.-ECONOMICAL ASPECT. 

“Money is at the root of all evil” — Inn^ heev said. The 
truth is ; money is the only means of securing personal liberty. 
Without money as a means of exchange of usefiil work, pro- 
duced by the division of labour, men would have remained 
savages, nr the greater number would be slaves. Personal 
liberty consists in commanding the cobditions necessary fo» 
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the fullest use of •ouf innate mental faculties. As we cannot 
refuse to acknowledge that animals are gifted with several of 
the same, or very similar faculties, we must confess that 
many of our faculties are animal, not human, some brutal ; 
that our human faculties or mental powers are founded on our 
animal natui^, — as our sensation, jierception, imagination, 
memory, reflection, our passions, impulses, our will and under- 
standing,— all of wliich we must ascribe to animals. A dog 
understands his master and his work to an astonishing degree. 
What dogs, horses, and some other animals can do by using 
their animal faculties, would be quite incredible, if we did 
not allow them a little understanding and good sense. From 
our animal nature it follows that our human liberty is apt 
to be extravagant, and slip over into animal liberty with a 
vtH^ea ^ce. Murder is the wolfs natural duty, slyness the 
fox’s, deceit "tiiac or all weak animals, jealousy and gallantry 
distinguish the gallinaceous tribes, and gluttony also- finds its 
animal representi^j^ves. Human liberty consists in being able 
to perform our human duties, one of which is justice. But for 
this we must be Educated. Our duties may be summed up 
as honour, justice, and piety or obedience to the laws of 
reason, of the Spirit. Nothing of this is perceptible in 
animals, and ill are those duties attended to by men, unless 
they are well educated. Hence plenty of money with little 
or no education is certainly the root of many evils. But no 
• money i®d no education is the absence of all that is good, of 
all human Wessiags. It is the bad use of money that makes 
its abundance bad. In our time money acts a very different 
part from v.jhatj^it did in the time when Christ condemned 
riches and the rich. At that time riches could enslave othei-s, 
and, in moral retribution, they enslaved the possessors. In 
bnr time riches are turned into capital used fur increUsing 
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the human liberty of all, down to the pooi’esi. Poor children 
who ill ancient times would have been sold and bought as 
slaves in Greek and Eoman markets, and perhaps have been 
used as food for fishes, are now to be rendered fit for enjoying 
full human liberty, by receiving a good education from their 
infancy, suited to their innate spiritual powers. The ‘‘spirit 
makes ii^ free ! But not without money. We want to be free 
in spirit and in body ; for both together make a person, and 
we want ptirsonal liberty. Language is, as it were, the his- 
torical body of the human spirit ; money is his most powerful 
instrument. Coins are signs, like words, of conceptions of 
which animals show no trace. The ])rice and value of a thing 
is something completely intellectual, spiritual. We moderns 
might exclaim :■ Capital makes us free ! And capital is 
money collected and prepared for action. 

Man is born for liberty, which howevei^an oniy'De enjoyed 
as humoi,-« liberty leading animal liberty captive. The liberty 
we at present enjoy in travelling, h'li c^miiiiicating, in 
exchanging dwellings, companions, countries ; in learning, 
working, acting, speaking, — we entirely to society, and 
capital has everywhere done the effective service. In society 
we depend on each other by mutual obligations, which become 
more and more voluntary as we all become more reasonable; 
though they do not become weaker for that, but all the 
stronger, on account of the increasing agreement in all our 
opinions. This union of power and liberty is reused in 
public opinion, in opposition to custom -^od uonventional 
habits. The former grows with education, as the latter are 
diminished by it, for they belong to our ani|nalwnature. 

It is a very common opinion in this country that every insti- 
tution, in order to promise a healthy stability, must be self- 
suppcfrting, or be worked by its own capital. Thia is parti- 



cularly required erf Bciiools. EducatiDO not paid for by those 
who enjoy it, is stigmatised as a gift of charity, even wlien 
the expense is partially defrayed by the parents, as it is in 
most endowed schools. There is a mistake in this. If there 
is a glaring sign that the spirit of true Christianity is leaving 
the present fojni to which it has been reduced, it is the fuet 
that the acceptance of charity is considered as humiliating, 
degrading, whilst nothing is more enjoined by Christ and his 
di8cij)les than charity. The word has evidently lost its true 
sense, the spirit has forsaken the dead letter ‘‘ which killeth.” 
Either to give alms to the i)Oor is in our times tlie reverse ol 
true charity, nr it is as much a charity of tlie poor to the rich 
to allow to these the merit of being charitfible to them, and 
thus to lay up stores for themselves in Heaven. Our national 
consider alms-giving a nuisance, as it only en- 
courages beggiTFyr*****IIe ward in Heaven” can be gained in 
many other more rational and ])ractical ways ; for ins^vwce, in 
helping to found^ood schools for all, without diU'erence of 
persons, and particularly for the poor, who require them most- 
This is stLJi)ping poverty, not encouraging it. 

If children were still the property of their parents, as in olden 
times, and could be killed, sold, or sacrificed to the gods at 
parental pleasure, endowed schools might.be said to encouragi* 
beggary in the parents who take advantage of them for their 
children, although the children would remain innocent of thi‘ 
“degrady,ig action of receiving charity.” But cliildren born 
in wedlock l#elong to society more than to the parents, wJiu 
themselves belong to society, and who, together with their 
children, are iintj^er infinitely more obligations to society, than 
society to them. Take from a person all that society has con- 
ferred on him to make him a person, and what will remain ! 
A. poor helpless animal. And governments acting for society 
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know very well what can rightly be d^ksi of a person in 
return for the enjoyment of social benefits. This is proved, 
for instance, when society, by means of its government, calls 
the men to war to stake their lives for their country. Women 
also, in case of need, must Jo any service which the well-being 
of society may be thought to require. As the gpntinuance of 
human society and the progress of culture, by which alone 
society can prosper, depends entirely on the procreation and 
proper education of the new generations, education cannot in 
truth be a private affair, though stupid parents may consider 
it so in their ignorance, brutality, or arrogance. Rearing 
training, and instructing children is the chief duty which 
women owe to society, and therefore it is a public duty pre- 
scribed to them by patriotism or piety towards their country. 
Men have to protect and cultivate society, women 
nourish it, to maintain its physical '’and moral growth. 
Where Ine opinion' prevails that the education of children is 
the private aflFair of their parents, society's either still in a 



contrary, or in a state of decay ; for true patriotism is dying 
out where it should flourish. 

What does that mean ; a school is self-supporting 1— When 
a private teacher makes a nice business of a venture-achopl ? 
Or when a partnership of parents can gradually pay off the 
debt of a so-called Academy, in which they get their boys 
trained according to their taste and prejudices? ^In suchp 
cases there may by chance some good be dime fcf education ; 
for where there are no proper national schools, schools of any 
kind are better than none. A nation can ai^^quitely provide 
for the wants of education only by a thorough system of 
national education. Good schools can be worked well only 
by the capital of the whole nation; any private capital must" 



prove inadequate*' in the course of time. Wlien opulent 
parents engage private tutors and governesses, such an 
arrangement is self-supporting; — but how long will it last? 
When a ninnber of them unite in establishing one or several 
private schools for their children, such schools are self- 
supporting ^how long will they flourish ? A private day or 
boarding school, or both united, undertaken by private 
teachers, can be self-supporting for some time, but not if all 
the demands of a good education are satisfied; and such 
.schools pass away like day-flies. Eton, Harrow, Eugby, and 
many other more or less famous schools in Englund, are 
endowed schools, and therefore not self-supporting, unless 
they are considered and treated as national schools, which 
they are not. The richest parents in England do not hesitate 
''tfr>A«ainv ‘^private charity” offered to the ])ublic, although 
they have to add pretty large sums in order to give their 
sons a good education, in tlieir r pinion. Unfortimlflely that 
education, in spiie of charity and expense, is condemned by 
the theory of ec^^icntion, and by the short-crmings of its prac- 
tical results. I^or the money spent for education in these 
endowed grammar schools, the nation might obtain educa- 
tional results before which those of the past would vanish, 
considering how much national genius is murdered by the 
method of cramming, and the choice of subjects taught in 
them till lately, 

Eveif^ school will be self-supporting when it is established 
by the Datfcn,-®that is, by legal' rates. The national capital 
invested in good schools will be repaid to the nation a hun- 
dred-fold. ^xi^ting endowments may be considered as rates 
voluntarily paid for the ration, only, in particular places 
chosen by the legatee's. Many public establishments have 
sprung up in this way. But if the nation, as a whole, can he 
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taxed for roads, railways, telegraphs, and otlfer national con- 
cerns with signal success, much greater advantages will be 
gained, if education is defrayed \\v general taxation. The 
rich and the poor ])ay at the same rate for their tickets, tele- 
grams, letiers, and oilier national commodities, equally acces- 
sible to all. Why should education make m exception 1 
Directly and indirectly the rich have to pay more taxes than 
the poor, and it is not less their privilege than their duty thus 
to evince their superior patriotism. Of all classes the rich and 
the noble owe most to the nation, and it is from them that 
the nation must exfiect to receive its greatness. They will 
always enjoy pro])oi tiv)nally greater privileges than the lowei’ 
classes, besides the greater -power to promote the welfare, 
beauty, and historical ilignity of their country. Besides the 
advantages of railways, telegraphs, posting estabb'sl'r.wucs, 
— the enji'vincnt of exhibitions, public collections of materials 
for science, art, and industry, — they have the exclusive privi- 
lege of using their private carriages, yachts, parks, and 
palaces, their private libraries, pictures, ^Impels. So also, 
directly and indiieetly taxed highest for national education, 
they can continue tu have private tutors, governesses, private 
classes, and schools for their children. 

The establishment of a sulhcieut number of well-provided 
play-schools for the children of the working-men and the 
jioor, will require consideiable capital, and entail a yearly 
expense of no small amoqnt. If legislation does hot rate^ 
the whole nation for this purpose, as it tfiight*’ to do, local 
rates must furnish the necessary supplies. Here is an oppor- 
tunity for true charit 3 \ What municipaktie'^ and single 
citizens give for the erection of play-schools, and for the ex- 
penses of training-classes for play-school governesses, is not 
alms — is not encouraging begging, but eradicating it ; it is 
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not charity iif tlie degrading sense, it is patriotism — it is 
humanity. Who is degraded by being treated with human- 
ity ? Who ever degrajjed others by acting towards them 
with humanity ? Only a wretch is offended by generosity. 
If such stupid pride should be found even in workmen — 
perhaps pr^ched into them by sly politicians— nothing will 
hinder them to pay more for schools than is asked of them, 
and thus prove public s})irit to their class, or ])atriotism to 
the nation. Their children, as well as those of the nobility, 
belong to the nation, which has the duty and right to see 
that they are proj)erly educated, even in spite of parental 
opposition, if parents should claim a right to misuse their 
children like slaves, or to train them in their jneju dices. 
Besides, the English gentry and nobility actually enjoy the 
of former legators in the endowed school and 
university colleges, and without any Bcru])les of being 
degraded. Why should chea]* education be a ITegrading 
alms to the clawes below the gentry? rerha])s because it 
is also good, a^d not a monstrous blunder, like that which 
many endowed schools and colleges have offered to the 
nobility and gentry I 

Among the monstrous blunders in the opinions concerning 
education, there is one fast dying away, hut still now and 
then raising its hideous voice, intenns like the market- prka 
of teaching f Why not likewise note down the market price 
of prelching and of ju’aying ! To speak and write about 
the markef, an(f the market-price even of labour, is a sign 
of brirbarity, as if workmen were not persons, or as if jier- 
SDUS could^ in#our time, still be treated like a commodity. 
These are disguised expressions for still-existing slavery. 
Modem education, ^nd the Kindergarten first, ennobles all 
human work; and modem culture, modem sociology, raises 
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education to the rank of religion ; it ia Seciared to be'^Ae 
practice, of the religion of humanity. Christ called little 
children to come to him ; the modern educator follows hia 

t 

eianlple, and treats them with true Christian love — with 
humanity. Ia there also a market-price of love ? Here the 
vulgarity of such economical views as admit a ^arket-price 
of instruotiou and tuition grins into our faces. Education, 
like the culture of religion, must be entirely a work of love, 
an inspired and cultivated art, if it ia to produce the desirable 
results. Eeligion makes human beings better ; education 
makes them more perfect. Mere teaching may make them 
rascals, even at the highest “market-price.” Ministers of 
religion ind ministers of education must support their lives 
by paying the market-price for the necessary commodities of 
life ; but they must receive this money for their admjjjisi^t^ 
ing services in the form of a salary— affixed a^ adequate 
income— not as fees or “wages” for so much work per day 
and hour. The educator must nourish ^•‘he minds of his 
pupils with the abundance of his own, whijh must be over- 
flowing with love for all that is divine in man. His service 
ia as divine as that of any divine minister of the Church of 
Christ. He serves the same spirit of truth. The minister 
of religion sets forth the divine ideal which we all are to 
imitate ; the minister of education begins to realise it in the 
uncornipted minds of children. Our orthodox churchmen 
will have it that the human mind ia corrupt from Infancy, 
but our enlightened educationists rather Believe in Christ, 
who expresses a different truth. 

Every Kindergarten, play-school, or schcwl of any kind, 
will soon be corrupted, — and will corrupt, instead of developing 
divine nature in the children, — if thg teachers depend for 
their support on fees or “wages.” Pestalozzi was a true" 
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philanthropist, of love and devotion, yet the system of 
fees ruined his flourishing establishment, the wonder and 
admiration of the wisest and greatest of his time. A true 
teacher, like a true diviift, must have no care for the follow- 
ing day. He has to care for souls, a greater care than many 
people can bear. Indeed, all fees for professional actions or 
work are an*abuse. True care for the welfare of others — in 
health, happiness, security, accomplishments— is beyond all 
price ; or if a market-price is to be fixed, the market is in 
Heaven, and God alone can settle the price-current. 


71 -RELIGIOUS AND PHILOSOPHICAL ASPECT. 

The Kindergarten system is founded on the theory^ mental 
development. The human sphit is realized in history ; it is 
manifest in the consciousness of the identity of all-trnly human 
interests. Thoflgh we may differ now from ignorance, from 
want of cultivated artistic sense and moral sentiment, yet 
every instructive book that is written, every work of poetry and 
of the other fine arts that is composed, every useful discovery 
made, and business established, owes its origin to the con- 
sciousness of the identity in all human concerns. Without 
full confidence in this principle of the identity of all 
human injerests, such products would not be so con- 
fidently offered to the public by their authors. The human 
spirit is resized, not devdoped ; it is unchangeable, eternal. 
It is realized flirough the development of the human mind, 
which is changeable, beginning from a dormant germ, a slum- 
bering spark, or — wifhout metaphor — from a beginning.; pass- 
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ing through a developmsnt different in eveiy person, though 
subject to the same lawa^ (no two plants of the same kind of 
seed will be found alike, though the law of their growth is 
evidently the same); and ending in eVery person with death. 
But the spirit never began. What we know of it is truth, 
beauty, goodness, which have neither a begiiiiiiiig nor an end, 
and so we call them eternal. Or did the square nirinbers, the 
prime numloers, or any numbers ever begin 1 Since when is 
twice two four ? Will two sides of a rectilineal triangle ever 
cease to be together longer than the third ? Was there ever 
no present time in the universe, or will there ever be two 
present moments, or none at all! Such thoughts testify the 
eternity of the spirit that has them in his inalienable posses- 
sion. Not every individual partakes of the spirit. In God 
are all true thoughts, hut only few thinking persons have God 
in their mind. Just ask, and you will beinfom^ 

Develo^.ment is not confined to the mind. Every organ- 
ized body i.s developed from a beginning, and^the development 
ends ill its destruction. This a]>plies not only to human in- 
dividuals, animals, and plants, but also to crystallized bodies, 
and to stars or heavenly bodies. Of the latter we know that 
their formation must have a beginning, and that it changes, 
but we do not know from experience how it can end, nor do 
we know that it must end. Development is change under a 
sgstem or unity of natural laws; destruction is the change of 
such a unity of law into a variety of inferior laws. The laws 
of nature are either law;s of form, or of motion an^l form, or 
of existence, motion, and form. The last are the highest. All 
laws of nature are contained in the spirit, and ^e, there- 
fore, also laws of the spirit who possesses them, and is above 
them, not under them. In them he knows his power over 
material nature. The spirit himself is laW ; the necessity or 
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power of the law ia hia ; he ia above it ; that which ia 
opposed to hinf, tte material world, is under it. In mathe- 
matics we learn the laws of form, in mechanics the laws 
of motion, and in natnr^ science the laws of existence, that 
is, of evolution. What we know of existence from exjierience 
heg^ins with our earth and ntiier stars. We believe that God 
created the* of nothing, or rather out of Himself, and 
eternally, that is— at all times, in all places. Evokitiou is 
not creation of sonietliing out of nothing; it is tlie ju’Dilucing 
of something that did not exist before in the material 
universe or nature, of something beginning at a time ami in 
a place. In this way the form.s of all crystals have begun : 
in this way began the fir.st plants and animals, ami men, on 
the earth. In this w'ay begin the mental poAvers to act in 
the child. 

Evolution is more than the mere beginning of things that 
did not exist ; it includes development^ or the change of a 
thing in becoming more than ii was before, and ^neref ore 
conserving its afi^iired preceding exi.steiice. Evolution coin- 
cides with cre;^ion, as ri^ireseiiLed or described in the first 
and second chapter of Moses ; develo})meiit cninciiles with 
jireservation of created or evolveil existence, and is invariably 
followed by revolution and di^atli, or destruction in nature; 
but not in culture, which belongs to tlie internal world of the 
spirit. The realization of the spirit is Gods revelation in 
mankind and in the universe. Culture, or this realization, 
has a Ibcal beginning on stars ; but, like the directions of an 
angle pro(ftediifg from a point, it has no end,— it has the ful- 
ness of its measure in itself ; for which, again, the whole solid 
angle aroiflld ^ point offers us a metaphor, — perhaps more. 
The angular unity may begin everywhere : as long as it ia 
but superficial, it be different in difterent planes ; as soon 
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ai3 it is solid, it is or comes to but orb ,and tbe same 
infinite expanse of space. If mysticism appears in this to 
common sense who never reflects on the sense of such words 
as space, time, and eternity, though ^hey are common enough, 
it is his own fault. Eeflection on common sense, and on the 
sense of common words, is not everybody’s business, and 
there is little harm in people of common, and of no uncom- 
mon^ sense, giving the name of mysticism to the uncommon 
sense for philosophical reflection. 

We can understand some laws of existence and develop- 
ment without as yet comprehending their necessity. The 
substances composing the surface of a star must have been in 
ft state of corabinatioii and crystallization before plants can 
exist on it. And there must he liquid and fluid substances 
besides, before plants can grow and animals live. And th^ 
existence of plants must precede that of wiimals ; and lower 
plants must precede higher plants, lower animals higher 
animals. Crystals have but a local existence : plants have, 
besides the local, a temporal existence and development. 
Animals evidently have, besides both, a sensual existence, and 
the begiuning of mental development. Man alone can de- 
velop a spiritual existence. The mental relations of a child 
to things with which it exists, will follow in their develop- 
ment the general laws of evolutional gradation. The first 
relation beginning to be developed will be the local— in doing; 
the next will be the temporal — in feeling sensations; the 
third, which we must here call the spiritual, will follow — in 
thinking. All three relations, however, are together from 
the beginning of the child's mental existence, ^ts m^dy 
temporal existence was passed through before it was born. It 
certainly began with the merdy local. 

It is a law of evolution, that lower stikea of existence are 



57 


preserved and t^kes up into the higher, in which they are 
repeated as modifications of the higher. This may account 
for the different classes of plants and of animals. For instance, 

' cryptogamous or flowerles^ plants have a more local develop- 
ment than the flowering plants, which latter produce in 
different formations, necessarily following each oflier, that to 
a higher degrfe of perfection which the former develop in one 
and the same single leaf, or leaf-like formation. When a 
higher class of individuals has been produced hj or 

creation in the sense of the Old Testament, the lower stages 
which were taken up into the higher, and which are here 
repeated in a higher sphere, constitute what is termed the 
development of the higher individual. Crystals can liave no 
development, because they are on the first and lowest stage 
of individual existence. Plants, even the lowest, must have 
two stages of development : the formation of the first two 
cells — the sperm and germ cells ; and, secondly, the multiplica- 
tion or repetition of these according to the laws of number, 
which rule the laws of position and magnitude of the leaves. 
The higher or fl^iwering plants must have three stages of 
development ; the two preceding, and the formation of bud aud 
seed ; wliich, agaiu, has these two sub-divisions. In animal 
life the number of stages will accordingly be much greater : 
it will contain these four stages of vegetable growth re})eated 
on the liigher stage of animal sensitiveness and impulse, 
repeated over and over again on stages and sub-stages raised 
higher, till the highest is attained — self-consciousness. 

Soaring in our reflection at once with a mighty leap (aud 
with the loss of piluable ground) to the human mind, we find 
that children fir^ learn to walk and speak, in botli of which 
they do not surpass animals for a considerable time. With the 
Jieginning of the fourth year they decidedly begin to leai^i to 
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tilay ; with the seventh to leam to ^^learn’i in the acholastical 

■ 

aenae of learning. Hitherto the first objects of school-learn- 
ing have been lessons of reading, writing, and counting by 
cyphering. Experience has sufficie-utly shown that mistakes 
have been made by the common teaching against the laws of 
mental development. The first objects of school-teaching, in 
the seventh year, must be mechanical and artistic work, and 
practice of artistic genius, to whicli must gradually be added 
practice of reflection on the objects of their observation and 
-remembrance, by means of language supported by drawing, 
(mechanical and free), writing, and reading. Dancing, draw- 
ing, singing, reciting, acting are, of course, artistic work. By 
the tenth year learning can have been learned, and must now 
be successfully coniiuiied till the fifteenth year, with which 
begins learning to studi/. Learning requires a teacher ; study- 
ing is self-instruction, mental self-com^pand, or in general, 
self-ed^ation under the last guidance. By the twenty-first 
year a young person should have learned to guide himself. 
Misconduct is a rej)roach to the school anfHsociety which has 
to suffer for neglecting to provide properly »xor the wants of 
education. 

As a rule, the development of the human mind is chiefly 
animal up to the fourth year ; it is also ideal to the seventh, 
when it begins in addition to be intellectml. In the fifteenth 
it begins to become reasonable; and it shouhl be spiritual 
from the age of majority and personal responsibility. In the 
play-sehool the ideal life is .predominant, because the ftuagiiia- 
tion has raised the children above mere doRig and sufi'ering 
(above impulses and impreasions) ; it produces mental repre- 
sentations of things, that is, ideas^ but no iadependent con- 
ceptions yet. The understanding is still bound to images^ 
into which also ])Brceptioufl are perfecUid. A child in the 
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play-school age wiH perceive its father at a long distance by 
some mere signs, perhaps by the hat, or the walk ; it will 
perceive its town or village by some roofs, trees, perhaps 
only by a steeple ; its honPe by the chimney, .siuiie windows, 
the door ; a pigeon by its flight, a sparrow by its chirp, 
its meal by the mere smell ; the imuqination does the rest. 
Eut the undefstanding is by no means idle in the play-school ; 
it dislinguishes persons, animals, plants, stones, crystals, 
colours, sounds, smells, tastes, shapes, lengths, lines, angles, 
figures, numbers, motions, and various physical qualities ; but 
not abstractedly, only with or in the things or their iuuigined 
ideas. 

Whilst the imagination is predominant, the general law of 
evolution is repeated in the flevelopiiient of the young 

mind. The interest of the imagination, shown in the favour- 
ite plays, is first localj-theii temporal in addition, and finally, 
also identical. In the fourth year, generally speakiug, the 
plays of children turn about the useful and good ; in the fifth, 
the pleasing and bSintiful comes in ; and in the sixth, the 
curious, the necessary, under which the true lies hidden, 
attracts their attention ; whilst, of course, the i)leasing and 
aftecting still predominates. Noav, the useful is local in its 
nature, as a piece of money will best exemplify. The pleasing, 
and still more the beautiful, is uece.sBarily temjioral ; it must 
affect us for some time, whilst the useful ceases to be useful, 
as soon as it is used, and is not useful till it is used. Any 
necessity, an^ law or rule, when first noticed, strikes the 
mind as strange, curiotis, — excites our curiosity or reasonable 
inquisitivene^,-3jliot the curiosity of the spriughock and some 
other animals, l^ow laws, rules, and truths are neither local 
nor temporal, unless they are wrong ; to qualify them pro- 
perly, we must call th^m identicadj the same in all cases. , 



other terms for the three stages of development in the 
play-school time are : concre^e, imaginary^ ahstraot. Our in- 
terest, not only when children, begins with the concrete, turns 
to the imaginary, and may finally iDe raised to the abstract. 
Every rule or law is abstract. Children in the last 
year of the play-school find it an attractive play to 
place their little cubes in squares of two, three, four, and 
more lengths ; and then to dismember and recompose 
them, by removing from the largest square cubes enough 
to reduce it to the next smaller square, and so on, and by 
placing the cubes thus removed in right angles at regular 
distances, &c. They thus perceive, or at least they caa oh- 
eerve, that squares can be formed by the addition of the 
series of odd numbers of equal things of a square or roundish 
shape ; for balls can also be used. The mere play without 
couuting will engage their curiosity and*±ioLirish their 
0 / which in their seventh year will gently pub forth its 
first tender leaves, and make its appearance to the mental eye 
of the true teacher as the genius of truth. Many other laws 
are thus observed in the play-school, some of which were 
stated page 30. The laws are abstract, but they are observed 
in concrete cases and in mere play. How far a play-school 
“czu7ii”may go in making children of six years not only 
observe, but consciously perceive such laws, is a most delicate 
matter for the educatioual artist. An expression of such 
laws iu appropriate lim^uage should altogetlier be avoided in 
the play-school. To give children laugup^e for thoughts 
which they cannot uuderstaml, kills that curiosity, that 
genius for truth in them, which is cultivated^ln^he Kinder- 
garten with such striking success by the intellectual plays, 
or the play with “forms of knowledge” [Er/cennt7ii3s-formen). 
Such a proceeding is cramming, which ruins so much intellect 
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in schoola of 'common kind, but which would be most 
ruinous in play-schools. Cramming is not rejected by the 
theory of education, but it is restricted to the age of study, 
when certain scientific facts and rules must be fixed in the 
memory to ensure further progress in scientific, artistic, or 
practical stu^dies. 

All beauty, as well as all pleasure and pain, is imaginary. 
Pleasure and pain cease, unless there is remembrance and 
anticipation, as the present moment is but a boundary with- 
out duration. If this was not so, stones might feel pleasure 
when polished, and pain when beaten or broken. Colours 
and sounds are pleasing through the regularity of the suc- 
cessive vibrations ; the preceding, which are past and gone, 
must therefore be imagined, and the coming, which are not 
yet, must be anticipated, if there is to be pleasure in sen- 
sation. Still more are joy and grief based on imagined stiites 
of existence. Ab our interest in identical laws is aJostract, 
so the interest w^iich we take in temporal states is ima- 
ginary. And the interest in the useful, which is local, is of 
course concrete — it is grown to the object. 

All these distinctions must be alive in the mind of the 
artistic teacher, and for no age more than for that of playful 
childhood. In this age religion also takes its rise, and must 
be fostered. Keligioua development follows the general law. 
In childhood religion can only satisfy the imagination, not 
the rei;2on, which is not yet developed. There is a religion 
for the wili and^ action ; another for the feeling, the heart, 
and imagination ; a third for the intellect ; all three are 
finally the but they appear difiPerent in different stages 
of religious development. Whole nations have arrested their 
religion on the first stage, others on the second ■ only a few 
have at once commenced their religious life with the innate 
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conditions for the highest stage of development, repeating 
however the lower stages. European children are in this 
state. , 

All religion consists in the cultivation of ths ideal of perfec- 
tiouj which for the will and for local action is infinite 'power. 
lieligion on this first stage consists in submis^mn to another 
being. Nations arrested on this stage worship idols by sac- 
I'itices, and cultivate the use of fetishes. Ow chihlreii should 
never pass through this stage, because it can only exist where 
the faculties fur the higher stages are refused by nature, or 
suppressed by circumstances. Keligion on the second stage, 
including the first in a higher region, has its power in the 
love of personal perfection, wJiich necessarily requires an ideal 
of infinite love besides infinite power, to satisfy the feeling 
heart. Love includes submission, but with the willing consent 
of self-sacrifice. This stage has been arrested in orthodox 
Uhrisfianity, which, besides the G-od of Love, has cultivated 
the spirit of hatred and lies, the enemy oLgoodness, the most 
ugly and hideous creation which human f.'JX"y has ever pro- 
duced. The devil is the personification of superior power 
devoid of love. To the deviFs activity all evils for which no 
reason could account, were ascribed, as the ravages of earth- 
quakes, of plagues, of fire and floods, of private losses, diseases, 
particularly tlie temptations of animal nature in man, from 
which latter he received his image. If man gave his image to 
God, he ascribed the most hideous of animah to the deVil. As a* 
matter of course, the idols of the lowest sta^e of religion weye 
converted by Christianity into evil sprits. Fq^ superior power 
without love was their divine character, andtopposed to them 
was the God of love and mercy. A personal devil, however, is 
an idol contradicting itself. Personality is based on identity. 
How can a person as this identical person hate himself ! Only 
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in frenzy and madneaa, when peraonality takes leave of the 
body and brain. Onr children should never pass through 
this second arrested stag*, because European ProtestfMitism 
contains the innate faculties of all three religious stages ; the 
third of which, the intellectual, though yet hut imperfectlif 
developed, of still bound up in the preceding, raises at once 
the two lower stages above superstition, just as mere vegeta- 
tive and mere animal existence are raised in the new-burii 
child into a higher s})here by the inborn intellectual or 
suiritual nature. Our children must hear nothing of the 
devil, of his hellish em})ire and his i)urgatory power, except 
perhaps in fairy tales, in which the poor devil and his 
mischievous imps get off the worst in the end. Protestant 
Thuringia abounds in tales in which the devil is finally 
tricked out of his prey* though some poor mortals suffer bodily 
for their stupidity. Poetry und mnsic have ennuble^l these 
stories by Fausi’^ and the Frmchiitz.'^ 

Children in tlie^'^play-school apprehend rr feel the ideal 
of power, love,' and wisdom in their j)arents and substi- 
tuted teachers. God to them is an all-powerful loving per- 
son, who also sees, and knows, and understands everything. 
He loves animals, plants, llowers, everything beautiful, al- 
though animals eat plants, and destroy each other. All 
things are His creatures, which He created and constantly 
creates — not that they should exist for ever, but that they 
may serve each other, and make room lor others in proper 
time. All His creatures show His power, love, and wisdom, 
but none of^t^m in such a degree as good, kind, and clever 
persons, who ffhd His will in their hearts. In order to 
understand the will of God, children must learn to become 
skilful, loving, clevei^ wise, and for this reason they must 
also try to become strong, and remain in health. They must . 
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obey, 'when they are told what they must dtpor avoid, in order 
to be healthy and become wise. 

Now this is religicm for all children of all nations that have 
scliools and live in families. Railways and telegraphs are 
extended to all corners of the earth ; there is no reason why 
(lomestid* family life and play-schools should nol^be established 
as far as railways and telegraphs will reach. There are 
human races hitherto incapable of developing the highest 
stage of human intellect ; but even if they are born without 
the necessary innate faculties, they must not be allowed to 
remain in the errors and abuses of the arrested stages of 
religious development. Cultivated persons of the higliest 
stage of mental development must he their guardians, must 
give them wliat they iu vain demand from their idols or 
fetishes. And iu Europe it is time that the hideous mom^r- 
idea of an evil spirit, as well as the belief in ^ny spirits, 
eicefTf the one s])irit of truth, should be dissolved into their 
nothingness by the light of science, aniisthe religion of hu- 
manity. There is but one spirit, the spirit of God in man- 
kind, realized in the ideal of humanity, which is personal 
perfection in the flesh,” as we believe it to have existed in 
Christ, as it has really existed iu a more nr less inferior degree 
in all benefactors of mankind, and as we hope it will exist in 
more and more frequent and perfect repetitions in the future 
history of our gifted race. 

The ideal of personal perfection alone can be tVfi God of 
Religion, and no notion of God will satisf}^>tlie human heart, 
except that of a personal God. We must have a God to whom 
we can speak, whom we can love and prai3e;'^c7^hom we can 
pray. And this ideal God of the heart is real in human- 
ity ; it is the spirit of truth, b&auty, and holiness. There is 
hut bne and the same spirit in all men whose minds have so 



65 


far been developei^in knowledge of truth, love of beauty, and 
the will to be good, as to be conscious of the spirit of God in 
their innermost self ; who “know that they are a temple of 
God, and that God dwellt^h in them.” But every pei*aon has 
his own mind, and in it different powers differently developed, 
for “there are many gifts, but there is one spirit in all.” 
There is no^ only the power of the heart, the feeling and 
imagination for religion and art, but there is also the will, the 
conscience, the reason, the intellect. The will is satisfied 
with the practical world of action, the intellect can be satisfied 
only by science and philosophy. There is a God of the heart, and 
there is a God of reason, or philosophy. It is the same God, but 
the God of philosophy cannot be thought of merely as a per- 
sonal God, The God of reason or philosophy includes person- 
ality, but infinitely surpasses its limits. A person has an 
objective world ^iven to him, not created out of the person 
himself. God gives universal Nature to Himself, — He \s His 
own Creator : He created and creates everything, not of 
nothing, but out oi Himself. For tlie thoughtless question— 
“Why!” we have of course no other reason but — “because 
He is.” We are, because God is ; and we know that God is, 
because we are. To know more of God we must learn more of 
what we are ourselves, and what His spirit within us and His 
world without us is. 

Thoughts like these are for the ripe age of developed man- 
hood. They are innate from our childhood, but in many 
persons^ever developed ; and wlien in sudden fliishes they 
first dawn m tb? mind, we must repejit and develop them 
with more am^uore determination anil universality, till age 
impairs their teAiple for further worsliip, and the mind longs 
for a renewal of a new life in a new body, 
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It need not be remarked that these linfs ^ere not written 
for children, not even for those young ladies who in pure- 
ness of heart love young children, and feel it their sweet 
duty to devote to them their accom^)li,shed talents ; they were 
written for those persons of developed intellectual powers, 
who are not satisfied with the present state of society, — who 
wish for reform of education and domestic life, *^he source of 
all progress. Intimately connected with education is the con- 
dition of servants. Instead of the education of children being 
entrusted to them, they, on the contrary, should be subjected 
to domestic education and discipline. No good servants in our 
time intend to serve all their lives ; and the bad servants are 
still more eager to live according to tbeir own minds as soon 
as possible. All servants, therefore, consider their service 
merely as a preparation for their own domestic life ; and in 
this preparation they must be supported by the master and 
iiiistr^s of the house. But as servants have now grown up, 
any humane attempts to improve them are, for the most 
part, wasted on an ungrateful, perverted ^ass of people. Of 
all the blessings which play-schools for the lowest classes will 
bring to society, the greatest will be mauageable, improvable, 
domestic servants. A child of six years leaving the Kinder- 
garten lias more skill in its hands, more knowledge of the 
common things of life and nature, and more moral power, 
than many of the common girls who offer themselves now for 
domestic service. The Kindergarten brings out the sense of 
order, cleanliness, propriety, property, openness, honesty, love 
of work, the desire to help, to assist, to oblige, to a mVe 
decided degree than is perceptible in the majority of 

young servant-girls, in whom, most frequently, the absence of 
these moral qualities is most conspicuous. The religion of 
most servants in Scotland may be sumftied up in the otaerv- ^ 
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ance of one dogmfitic article: "No work on a Sunday.!' — 
That they are ainful creatures, corrupted in their heart from 
infancy, they can hear every Sunday ; and if such a comfort- 
able reflection can improve moral corruption, it is a wondei 
that they are not all saints. !But we must not forget that 
the greatest sinners are the most acceptable, if they once begin 
to rejjent. They hear that, too, and repent every Sunday, to 
begin the old course on Monday. — Let any one examine the 
present social state, and he will soon find it unnecessary tn 
proceed to statistic minuteness for confirming the above 
statement. Perhaps instead of sinfulness he will, however, 
find gross ignorance, rudeness, and vulgarity from want of 
education. 


VIL-EDUCATIONAL ASPECT. ^ 

All is play in j^he Kindergarten, and therefore ^^play- 
school ” is its proper name. But we may distinguish playful 
occupations, games, and playful exercises. In application, 
the playful exercises are naturally the first. They consist in 
walking, marching, hopping, jumping, in motions with the 
arms, the hands, and the feet, and in combinations of these ; 
the hands, the arms are joined ; two and two, or more children 
move together, or all form a chain which moves in a circle, 
or winding course, more or less intricately and extricately. 
Positions of* the® body, and groupings »f all the children, 
belong to these exercises. The next higher degree admits 
beating tirntJ^f^lR the hands, with the feet, with instruments, 
such as tambourines, castanets, triangles, &C. ; then follows 
singing without words, and finally songs. Many of these 
exercises may be called calisthenic, or gymnastic, or orche&tric. 



The games of the play-school are childish^ representations 
of trades and other human occupations, such as washing, 
bathing, swimming, fishing, hunting, driving, rowing, sailing, 
gardening, husbandry, soldiering, buying and selling, school- 
ing (?); and also imitations of scenes of “animal biography,’^ 
and of- natural phenomena, as the fox and chickens, the wolf 
and sheep, the pigeon-house, the cat and mouse, the hawk 
and sparrow, the birds in the neat, the bee-hive, the wasp’s 
nest, the butterfly and children, the waterfall, a thunder- 
storm, &c. 

Playful occupations are the moat improving part of the 
Kindergarten ; at the same time they must be given very 
gradually, with moderation and great care, in order not to 
excite the intellect beyond the age. The most simple are 
playing with sand, stones, shells, sticks, moss, leaves, flowers, 
pretty fruits and seeds, &c., which, if possible, should be 
gaths^ed on little walks and excursions. The garden, which 
has given the name — and should he more than a name, a 
splendid realiti / — is the best place for these occupations, from 
which clay, and mud, and common ground need not be ex- 
cluded, provided there is also water for washing dirty little 
children. Throwing balls and stones are more exercises than 
peaceful occupations, but the garden is the proper place for 
them, where the children may also take a jump, and learn to 
walk on a beam or pole laid on the ground. In the room, 
balls will p]ay an important part ; but the best material for, 
improving occupations in the play-school fire cubes, wooden 
bricks, tablets, and neat little sticks of measured lengths. 
With these, various objects are construct^i^^y the children, 
who have before them a table painted all over with a net of 
squares, corresponding to the size of the cubes, bricks, &c. 
This material is every day distributed to the children with 
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careful order, and 9a carefully received back again at tile end 
of the play. First the tells them what she gives 

them, and shows them what can be laid or built of eight 
equal cubes, then of eight equal bricks, and by-and-by of a 
richer, more divided, but regular and geometrically exact 
material. minute description of these simple materials 
for childish play, and the gradual increase of the children's 
own constructions in richness and variety, has alone filled 
many a book on the Kindergarten system, and must be 
learned from these works. (Titles further on). What is of im- 
portance to he remarked here is the developing course which 
these occupations will take, when the natural instinct of the 
children's minds is consulted by an intelligent teacher. 

Children like to talk when they play — to say what they are 
doing or intending to do. In this they oflfer the best oppor- 
tunity to parents, or tPUnts, to influence their minds in accord- 
ance with the innate laws of human nature. first 

productions and coij|^triictiou3 of little children are meant to 
represent object^ which they have perceived around them ; 
and what they make are not so much to be imitations, as 
signs^ or symbols^ for the objects. The most simple material — 
even cubes — will do for that ; and cubes, and regular parts of 
them, have au other advantage for children, which nothing 
else can offer. For, about their fourth year children show an 
instinct for the beautiful, which is as surprising to the intel- 
'ligent oiiserver, as it is rudely crushed and oppressed by all 
nursery treitme^t, not less by domestics as by loving 
mothers, educated for society, but ignorant in education. 
Still more im^lBtit is the geometrical regularity and exact- 
ness of the constructing material for the intellectual instinct, 
which, strongly comes out in the sixth year. So here again 
ithfi Law of development Qr evobition is clearly percepbibloi 



70 


Every child will, quite of its own accord,* fiftt try to repre- 
sent Useful objects of life ; next, and in addition to these, 
ornamental or beautiful objects, not so much presented by 
life as imagined by the child ; and generally two years 
later, or in the sixth year, its mind will be led from regu- 
larity ^nd order, to necessity, — that is, the chi^ will, in its 
constructions, show a sense or instinct for knowledge, for 
truth. 

But these occupations remain dead, unless the mother, 
aunt, or governess enters into the ideas of the child, and helps 
it on in its talk and stories. In placing the first cube on the 
table, a child of three years will see in it a tree it has planted, 
a house, a man, an animal ; two are papa and mamma ; three 
will be three children; but if two receive another cube on 
the top, there is evidently papa, mamma, and the child itself. 
In all teaching of children these must act, the teacher must 
guidei* He may suggest, but the child must and will take 
the initiative, provided the teacher educLles ^ — draws out, and 
does not undertake to cram in. Commonly nonsense is talked 
to children, and in a nonsensical language, — in which some 
coxcombs even try to show their course at the expense 

of the child — confusing it, instead of amusing and improving 
it. Proper language to children must be conformable to their 
simple nature, and as our artificial life has estranged most of 
ua from natural simplicity and truthfulness, it requires the 
most consummate art of most educated persons totionverse 
with children properly for more than a iLinute, still more 
when for hours, aa a play-school governess must do. This 
shows one part of the great art in which -a lady must be 
accomplished. And there is singing, and drawing, and many 
other performances of the comprehensive art of education. 
In talking with the children during their constructing occu- 
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pationg, she will ifeturally begin with home, and the objectg 
belonging to it ; and gradually venture further by train, or 
steamboat. The garden, the town, will offer plenty of objects 
for symbolical representations, and occurrences and events 
may be interwoven. 

More difl^ult is the conversation during the construction 
of ornaments, patterns, monuments, &:c. These would require 
no conversation, if children could be left to their instincts, 
like animals ; but human instincts must be cultivated, must 
be excited and guided, if they are to come out and be de- 
veloped into human faculties. The best way of guiding little 
children in their pretty ornamental productions, is to speak 
about the opposition in syinmetiy, and the gradual regular 
changes in the position of the parts of a pattern, always 
beginning with the most simple, and proceeding to the more 
and more conijdicated by certain rules. In these changes of 
position, the cubes, bricks, or other little bodies or ablets, 
may represent cli^^dren dancing, or playing at changing 
places ; turning tlieir faces in dillerent directions to the rest, 
or other objects; forming stars, rosettes, wheels, turning 
figures, wreaths, borders, garlands, statuettes, monuments^ 
arches, temjdes, churches, ornamental furniture, &c. The 
little sticks of the length of matches, and shorter, are used 
like lines in drawing. Metal rings also, and parts of them, 
are finally added, repre.senting circles and arcs, the construc- 
tions qj which still more approach drawing, which as well as 
singing is hegui^in the fixth year, if not even sooner. 

Besides the constructions representing useful and ornamental 
objects, are that excite an interest in knowledge ; they 
might be called tJieor\itLcal. To make these an object of 
childish play is the most skilful performance of the educa- 
tional artist. They begin with simply presenting to the 
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children in their sixth year the wooden baH the cylinder, and 
the cube, in various positions, at rest, or turning on a thread, 
and suggesting comparisons. Similarly other bodies and 
figures are turned, and the children see with a strange kind 
of delight, how apparently a cylinder, a cone, a spliere, is 
formed, by turning motions of rectilineal figures. Then 
squares, triangles, different quadrangles, pentagons, hexagons, 
are laid with different material, — comparisons are suggested, 
names given ; and different geometrical tricks or puzzles are 
proposed by the children, the impulse having been given by 
the governess ; for instance, to lay two squares in one, or one 
in two. Clever children will quickly understand some easy 
multiplications and fractions, perhaps up to six or eight, 
not merely by the ear, but by the geometrical instinct. The 
highest mathematical knowledge of this instinctive kind will 
be derived from softened peas, connected by pointed little 
sticks!^ Wonder and mysterious admiration is produced in 
the young minds by the tetrahedron, hexE^edron, octahedron, 
dodecahedron, and icosahedron, transparent before their eyes, 
and manufactured by their own little hands of sticks and 
peas. To look at them again and again, and to repeat their 
names, will do them no harm, — will not injure their brains ; 
but the seed of investigation into the wonderful laws of 
nature will have felt the first influence of light, deep in their 
minds, and it will begin to swell and grow. 

With these playful occupations, games, and exercises, the 
Kindergarten work is by no means exhau^ljed. ^ There are 
many modifications and combinations, such as weaving and 
folding paper, pricking, stitching, cutting, a*A fasting paper, 
entwining little staves, so to show :7arioua laws of form ; 
modelling, painting,— all of which are minutely described in 
the works mentioned further on, and are an agreeable sutject 
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for the study •£ young ladies who have finished their school 
education. Worthy of a graver study is a knowledge of 
interesting tales from history and mythology, fit for children ; 
likewise of fairy tales, f^les, and descriptions of scenes and 
events, such as children like to listen to and repeat. 

Musical children may begin to play with musical instru- 
ments in their fifth, and to learn to play them in their sixth 
year. What the play-school can do for this, must yet be seen. 
Some instruments have already been introduced, to the 
delight of the children, and the wonder of visitors. 


VIII.— CONCLUSION. 

Organic conclusions end in the production of the germ of 
renewed development. To say that the development of the 
human mind is like that of the bodily organism, is aayltig too 
little. Organic bodies produce new bodies; the vegetable 
body, the leaf,Vdiea after producing a bud; the animal body 
continues aft^r propagation, but only for some time ; the 
mental development continues as long as history. Its body 
is present mankind, its soul history, its eternal goal the Spirit 
in reality. The play-school closes an organic link or member 
of the mental development in individuals ; in closing, it has 
prepared the germ and growth of a new link, the assertion 
of thrower of the expanding mind in a new member — the 
primary sAool,*or learn-nchool — the school proper. 

It cannot be the purpose of these explanations also to 
explain thrf^^ciples of the modem primary school, but 
the connection of the^wo shouli^ be indicated for the sake of 
the Kindergarten. ^ 

What in the Kindergarten was must now bd work. 
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Play is mental life without an external obj^cU; work is the 
same, but for the sake of an external object. Of course, chil- 
dren cannot play without objects, which are the playthinjjs ; 
but to get these, to produce these, fs not the object of their 
play. Play has no purpose but itself. Even the lark, the 
nightingale, sings for the sake of singing, because it cannot 
help it. Children, to be children and live as chilSren, cannot 
help playing. But they can help working. All learning in 
the primary school assumes the form of work ; and all the 
teaching in it, to be successful, must be founded on work, 
which, as mentioned before, is either practical work, sesthe- 
tical (artistical) work, or theoretical work. But, because 
the mental stage of the primary school age is merely the 
stage of learning^ not yet of practical life, — and what is 
to be developed now is not merely the imagination and fancy, 
but the whole intellect (p. 58),— all vrork in the primary 
school caust serve the intellectual development, and not any 
mere usefulness for practical life, which cjjmes of itself. By 
his work in school the pupil gains intelligence} and practical 
skill “ into the hargain” If you buy an estj^te, the useful 
influence of light, air, water, the growth of trees and other 
plants, &c., all this comes of itself with the fields, woods, 
brooks, roads, &c. 

The greatest change required by modern education in pri- 
mary schools is the introduction of industrial or technical 
work, for the purpose of teaching what is now vaguely^alled 
science. The use of the term betrays ignoranqf of Uie subject. 
As if arithmetic, geometry, algebra, the whole of mathe- 
matics was not science I Why, it is th^ par excel- 

lence ! What is science in meghanica, isfl^iathematical science ; 
what is scientific in chemistry, in the physical sciences— ^Iso, 
but improperly, termed natural philosophy — is mathematical. 
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Teaching primary achoola — to children from 

their eighth or tenth to their fifteenth year — can he nothing 
but making them, by techniml work^ acquainted with the 
more simple facta of mechanics, of chemistry, of the physical 
acience of sound, light, heat, electricity, magnetism, crystal- 
lisation, of botany, and zoology. Many facta even of geo- 
metry can Toe taught best in that age by geometrical work ; 
for instance, the relations of angles and aides in polygons and 
geometrical bodies. 

On the Continent educationists urge governments who are 
already aiding the general establishment of Kindergartens, 
one with every primary school, and of normal schools for 
young women, including ladies ^ — to add technical instruction 
as an integral branch to every national primary school, and, 
for this purpose, to endow every such school with the neces- 
sary workshops and* a “ school -garden .^’ — Technical instruc 
tion deserves to be treated by itself, although with «)nstant 
reference to tlm Kujdergarten system, on which it is founded, 
and from whi((i it naturally grows, like a bud in the angle of 
stalk and leaf^ 

Technical instruction is particularly demanded and en- 
couraged in Austria. The following notice is taken from the 
monthly paper “ Die Erziehiuig der Gegenwart,^' published in 
Dresden. In the August number of this year, it is stated : 
“ that frequent reports show a laudable activity of magis- 
trate.^ proprietors of manufactories, artizan^ teachers, and 
promoters, of education, displayed in the establishment of 
school-gardens and school-workshops. Another proof of the 
growing im^^rt-'^’l of this movement is a petition sent to the 
Minister of £ducau<^ by the Industrial Union of Lower 
Austria, which had intrusteiy Professor Dr. E. Schwab in 
Vienna with drawing up the petition.” The two .objecta 
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petitioned for are : — (1) that the goverSui^iht may draw into 
conaideration the eatahliahment of schooi-worhahopa, and the 
introduction of the proper courae of studies into normal 
Bchoola, for the preparation of teachers of technology ; (2) to 
allow the eatahliahment of school-workahopa in achoola (under 
govemmant direction) where it appears desirable, and to 
support such school-workahopa established by private persons, 
or by communities entitled to open schools for the public. 

Professor Schwab has published a work on the “National 
School-garden, ( Volkschulgarten, Wim) of which a 3rd edition 
has appeared. Such school-gardens have been established in 
Vienna, in Brunn (Moravia), in Galicia, and more than one 
hundred in Silesia. School-workshops also are becoming 
popular in Vienna. 

The best German works on the Kindergarten are those by 
Goldammer in Berlin, and Kohler in Goth^. There are several 
EnglislHvorka on the Kindergarten, which, together with the 
Kindergarten material, can be found in ai^jiaige towns.* To 
mothers and ladies in general we would partii^ularly recom- 
mend Miss Peahodifs Kindergarten Messenger a charming 
monthly journal, full of Christian love, and the mild, all-recon- 
ciliug Spirit of Humanity. 


Most intimately connected with the Kindergarten system, 
indeed its essential organ, is the training of governesses, 
teachers, or “ aiiijta ” for play-schools. We read in advertise- 
ments, and hear, of “Finishing Clares” and ‘^Finishing 
Schools” for Young Ladies. These, '^then, ^ght to be the 

• III Liverpool, at Mess^. Philip, Nephew's. 

t English Bubscribera can pay by Shn’^ing post-office crders directed to Misa 
Snell, 17, Strawberry Bank, Strawberryt. Road, PeniSBtDn, Manchester, aha 
will alao Xakc naiue^ of new sub^ichbers « Prieo, Fia 3hilU7igs for the year. 
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UnivmitiM for itudents. Are they ?— Far from it — 

Many girls marry ^fore they have passed their twentieth 
year. These “Finishing Classes” are for girls up to that age, 
except where there are ^Lectures for the Higher Education 
of Women” — lectures on Literature, Psychology, Logic, Geo- 
metry and Algebra, Natural Science, Physiology, Latin, Greek, 
Biblical CL'ticiam, &c. Such lectures are, indeed, the proper 
teaching for a finishing education, if girls have been duly 
prepared for them in “ Finishing Schools ” They are pursued 
with success in Edinburgh, London,.and other towns possessed 
of a University. But when a young lady with all these ac- 
complishments marries, is she prepared for the chief object of 
marriage,— the bringing up of a family of good children? 
Most certainly not, whatever may be maintained to the con- 
trary. Women as well as men, in order to do tlieir duty in 
society, require a knoiyledge of human nature ; all our learning, 
our studies, finally aim at such a knowledge ; but cromen, 
like men, and m^ijre Jhan men, require a practical knowlege of 
human nature^ — at least all women who have before them, or 
actually occupw, a position in which they must know how to 
treat servants, educate children, manage their husbands, who 
are most easily managed by means of well-trained children 
and a well-managed domestic establishment. Biblical Criti- 
cism may contribute to that, for nothing disturbs domestic 
harmony more than enlightenment on the one side, and 
superstition on the other. But after all, the one^hing needful 
is the art of education, which is but the right beginning of the 
art of managing other, persons who require to he managed. 
Macchiavelism, -Tesuitism, and despotism are also names for 
the art of managing 'thers, but tiiey are the abuse of the art 
just as Papism is the abuse y ^religion. The dilference is 
simply this ; Education is tj^ art of guiding others who 
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require to be piified, by all that in bumaii 

nature ; ''^eauitianij which is just the cro[>nt»f Macchiavelism, 
deHj)Dtiam, and Pojiery, is the art of managiug others by 
everything that is low, aDinial in Iftirnaii nature ; therefore 
by igiKjrance, aujierstition, animal passions, desired, vices, in 
short by the supposed siufulness and natural corruption of 
niaiikiiul. Jesuitical education will naturally be the opposite 
to developing education. 

The Kindergarten system wdthnut normal classes for young 
w’omeu intending to make tlie management of ])lay-schools 
their /iro/vJAV 071 , at lenst for a tifne, is like the church witlioiit 
a clergy. But sucli clansps are not only for those wlio 
wish to prepare thiunselvp.s for tlie situation of governesses, 
“ aunts^' cither in play-sclio(dH or in families, lint for all girls 
not ilestiiiiMl for the convent, nor under the vow, or under 
the necessitv of remaining single, ifven iiiteniling nuns 
hIiouIi^iioI 111' excluded, for iu some countries the edneation 
of girls is ehiclly ill llieir liauds. Up the jireseiit moment 
the jinsitioii of a guverin Hs, still more of a^eac^er in a school, 
is cousiileriul lou i-riiig from the rank of ii lady, ‘^his jicrverted 
taste, quite iu kcejting witli 'omeuf our ugb fashions, goes 
HO far that some single ladies (( pretend to uislikc children — 
to hate bullies ; what they oidy like of the human race they 
prudenlly don’t confess, but betray it by Uieir flirtations. In 
the eyes of the true t’hri.stiaii, ami bcfnre the bar of sound 


111 oral jirofessionsrender their ilevotees cihitciijitiblL-. 

lyiany of tlieni^ire probably not aware that^the ^ery lowest 
of the female sex tvvmpathise with J^Teir tjustB.*^'*^T'wr^ ia 
nothing mme attia Liy? iu a girl for i luarr^ea^le man thfUi 
the genuine expression of love of littl^aildrA, and nothing 
is more convincing of thal^ ^ive than when a girl or young 
lady play with cluMreu^^ua to reuaer them really con- 
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after. This is a brim sign of future duinestiL'ity, the cardinal 
virtue of a gncHl wife and mother. There may be other 
signs; for instance, the ^Ptriking absencf' of Hirtalion. On the 
other liand, rjuite ajcirt from sericuis tlioughts of inaniage, 
jrirls will fall m love, not always at once, liead and all — we 
are too kiio%’iug for that in our time — but [^nite enough to be 
■Usjdwnged, disijuieted, troubled, partitailarly impeded in 
TutllecUial progress. Now, there is not a belter antidote to 
this dangerous we.ikiiess in young females than the Care and 
love for little cliililren. As flirtation drives away this love, 
so this love di'ives away llirtalion, that is, the lutirmity of 
falling — or, still worse, Llie desire of falling-— in love. So the 
Kindergarten sjjreads a pure moral ;itniosphei'e down among 
tlie little ones, ‘'of whom is the Kiiig'lom of liod,' and up 
among aecfiniplislied*^)nes, wlo), t[> unnian-ieil men, so often 
appi’ai' as angels pto'jiarilfg IJi iven on llarlli. Alas, tl^* Lime 
for that ha 
time will I 

int'aiitime, in inler to prepare the arrival <tf it— of the sn 
generally belilLed in ‘‘ AldlLiinuim ” — let us establish play- 
schools fur all e^ilren, and let ns prepare all young females 
for educating chililren, and the gifted among tluuii for 
managing play-schools, for being the keejjers nf these gardens, 
Uian wiiiuh nuthing on earth resembles iiioic tiie beaiilifiil 
ideal of Tara disc. 


lias not Ihit we wall liriiily believe a happier 

1 ciiiiio^ for us, for a future generation. In the 











